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1. EXECUTIVE SUMMARY

The'l Am Ready’ Programvas an innovative approach to engaging secondary school isteiaeéth
learning barriers, to think, plan and actively move towards employment andthefueducation and
training. This summaryhas been divided into fiveectionswhich demonstratesthe triangulation of
the evaluation findingshighlights the key findingsnd includesReach of the program, Lessons learnt,
Breaking down barriers, Building confidence and Bright future for participants ariétdgeam.

REACH OF THE PROGRAM

The'l AmReadyProject Bam targeted 40 schools in six local government aseasss theGippsland
region in Victoria, with the objective of enrolling a minimum of 90 ipgrénts in the Program. The
Teamactively engagdwith 33 schoolswho supportedthe 89 studentswho enrolledin the Program
Of those 75 completed the Programl1 commenced, attending up to week fduefore withdrawing
while three did not startstating thatthe Frogram was not suitable for them.

LESSONS LEARNT

Thee were a number of lessons learnt throughout the duration of the Prodvgrkacilitators, thd
Am ReadyProject Team, schools, parents, employers and the participants. dnteevidem that in
order to deliver the Program successfully, it was necessary foFabiditators to adopt a variety of
teaching strategies, remaining flexible to the learning styles and needs péttieipants Facilitators
and volunteersoted that a more detailed description of each of the participants learning baraers
the start of the lPogram would assist with session planning and delivery.

The evaluation identified that improving the communication strategy wouldagjse enhance the
expeaience of allinvolved with the Pogramin the future This should includensuring participants
fully understandhe Rogram during the recruitment phase, educating the schoot$ garents about
the benefits of the Rogram, providing regular updates tolgmls and parents, and enhancing
facilitator and volunteer staff trainingThe participants suggested that theogram should cover
electronic communication such as emails, texting and phone etiguatmore detail. Overalthe
commentsreceivedabout the level of communicatiomluring the Programwere positive,l think
there’s nothing but positives..from the way the programme was set up, we were kept informed, it
was very well organised, the processes were great. Nothing slipped through the itraakdantasti¢
(Teacher).

BREAKING DOWN BARRIERS

It was identified that the'l Am ReadyProgram filled a gap that currently exists in mainstream
education where studentswith learning barriers often do not receive the level of support needed to
make a successful transition from school to employménther education or training The Program
provided participants with an opportunity totake partin a program specificallytailored to their
learning needs and stydgiving them theopportunity to learnthe skills required tdind employment

or enrol in further education or trainindlt's definitely highlighted to me the shortfalls in secondary
school education for students with disabilities or learning barriers for the ne=®wo support that
(Teacher).Teachers and parents alike were impressed with plagticipants engagement in the
Programas they demonstrated transferabgkills outside of the ®®8gram,‘...thes kids are so capable
of doing so much, it's just getting out thegeacher).

Employers involved in therogram responded positively to the experience with 88% stating that they
would welcomethe opportunity to be involvedn the future. Employers foundhe participantsto be
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polite, preparedand open to receivinginstructions while on work experiea@nd subsequentlya
number secured part time employmeretting to knowindividual participantsvho took part in the
Programand undertook work experience enhanced thievel of understanding all round] think

people actually having an understanding of her was probably one of the challenges, but as they got to
know her, and that it became much easi@arent).

BUILDING CONFIDENCE

Throughaut the Program there is clear evidence that tparticipantsgrew in confidence The two
most predominant words in th@roup activity inWorkshop 2‘Reflections’'were confidenceand
improved self Stakeholderdaking partin focus groupsgreed that there was a dramatic chanige
participants confidence from the beginning of the #@gram to its conclusiorwhich wasalso
demonstrated at homejn school and in the work environment. The increase in confidelso
translated to increased independence with many participants arranging their owal traand from
the Program and showing a desire to take part in the mock interview and work experience
components.

The Program engenderedstrong sense obelonging FRarticipantswere apart of agroup of like
minded individualandthat contributed to feelings ofonnectivenesand encouragedhem tolearn
from each othey'...she just likes being a part of something because as growing up through skhool,
was ostracised because she was different and | think it's being incorporated and ewsagtte
samé (Parent).

The Program also contributed to employer confidencto host a participantfrom the ‘I Am Ready
Programin the future It highlightedthe possibilityof employingan individual with dearning barrier

or disability and the value of a diverse and inclusivarkforce. Parents were impressed with the
visible changes to their children’s attitudes towards the futuwéh manyempowered to investigate
the possibility of further education a@mployment.The school survey highlighted the positive changes
in participant's attitudestowards the teachers, improved classroom behaviour and increased
engagement and communication

BRIGHT FUTURE FOR PARTICIPANTS AND THE PROGRAM

The benefitsof the Rogram were noted by all stakeholders with many participants becoming self
reflective about their own developmentt gets you ready for the workforce. They teach you a lot of
skills tha you need when you go for an interview and what skills you need when you're dt work
(participand. Thereare number of recommendationsoncerningthe content of the Pogram being
integrated into the school system with extension programs such as mesuiting skills It should be
noted that 94% of the teachersvolved in the Prograragreed that hey would highly recommenit.

The benefits were visiblavith participants becoming more engaged and developing a social
connection with thel Am Redy Team, Rcilitators and each other.

Many ofthe participants were visiblypset at the completion of therBgram, however through social
media many of then have continued to stay in touch with each other and havednmee frm friends.
Allfive Facilitators indicatd that they would be happy to be involved again in Enegram ensuring

the continued development of the content delivery, group activities, trainifigrolunteers and
participant engagement skills. TheoBram has demonstrated the positive impact of arkveeadiness
program for participants with learning barriers in the Gippsland region. Further research and
evaluation areequired to ascertain the lonrterm impact on the employability of the participants in
the future. The immediate impact on the increased confidence levels of thecipantits of the'l Am
Ready’ Progrars to be commended.
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L to R: Brycand Jasmine, participant&achael Murphy Program Gwdinatorand
AndreaEvansMcCall, NDCO Officekr Am Ready’ Transition Forum, Sale 20

‘I don’t think you can beat a kid that’s proud of what they’ve achieve!
That's pretty awesomé(Teacher)
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2. INTRODUCTIONAmM Ready’ Program

2.1PROGRAM DESCRIPTION

The‘l Am Ready’ Programesigned by theél Am ReadyPartnership,was an innovative strategic
approach to supporiGippslandsecondary school students witihe potential and ability to gain
meaningful employment or enrol in further education but wiaeked opportunity and faced barriers
to gaining the skills and confidence necessary to make a successful trarisdffered work readiness
skills and opportunities for supported work expereen‘making work realby ‘creating a common
language for work readiness across all stadderst. Basecbn best practie, it fostered seldirection
and empowerment, and challenged assumptions by talkieganguage oémployability

‘The young people are worthy of aspiration and are deserving of adequatecesda assist
with employment?

2.2THE PARTNERSHIP

The ‘I A Ready’ Partnershipf Baw Baw Latrobe (LLEN), East Gippsland LLEN, Soutlr@lzsss
Coast(LLENand National Disability Coordition Officer PrograniNDCQ® havea history of working
together effectively to achieve significant and sustainable projectam@s.

With the Partnershilreadyestablished, the Bject Teanwas able to focus ostrengthening and
building new partnerships with employeasdagencies operating in Gippslatalthe benefit of the'l
Am ReadyProgram and the i®@gram’s participants

2.3POLICY CONTEXT

The PartnershipCase for Fundindpighlighted Department of Education and Train{Bd=T) data that
indicated only 38% of people with a disability completed year 12 or equivakedple with a disability
were also far less likely to move into employment or further educatiah raore likely to move out
of the workforce.

The'Case foFundingidentified a gapn government funded programs for the transition from school
to work or further education for young people in both mainstreand specialist schools that
experience a range of barriers. Existing programmesy found, dichot address the specific needs of
this cohort, resulting in an unacceptably high social and economic cost.

Advocating for policy change through innovative initiatives sashhe‘l Am Ready’ Prograns an
essential principal ahe Partnership.

11 Am Ready Partnership: The Case for Fun@mpsland’s Local Learning and Employment Networks in partnership with
National DisabilitfCoordination Officer Program Region 17
2The | Am Ready’ Partnership
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2.4AIMAND OBJECTIMB5 THE PROGRAM
The aim and objectives of the Program were set out in @ase for Ending’as follows:
AIM

To enable young people with disabilities in Gippslanokti@in knowledge, skills and opportunities for
real and lasting outcomes employment, further education and training.

OBJECTIVES

x To motivate and empower participants to continuegngage with education and with a work
readiness focus
To engender in participants the confidence to pursue opjdties
To deliver real anthsting employment outcomes for participants

X To develop sustainable program partnerships between conitpuservices, employers and
training organisations

x To provide a platform for stakeholders to work collaboratively in providing aticaléyional
work readiness program that connects participants to employers and provides xpatere
to the workplace

X To build a series of ‘case studies of success’ that will enhance the aspEfatiqqoung people
with disabilities

x To promote the benefits to employerms employing young people with disabilities that flow
through to case studies

2.5GEOGRAPHICAL AREA

The Gippslandareain Victoria, Australiais
unique, covering 41,556 Kin six local
government areasa population of 271,266
and no large regional centreAccess to
services in rural and remote areas for people
with learning barriers and disability is often
inadequate which adslto the complexities
of achieving successful transition from
school to work or further education.

The Program wasrun at five locations
covering the six local government ar€&sst
Gippsland, Wellington, Latrobe, Baw Baw,
South Gippsland and Bass Coasthd
included Leongatha, maralgon, Warragul,

Bairnsdale and Sa(€igure 2)
Figure 2Locd Government Areas and Program Delivery

Locationsn Gippsland, Victoria
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2.6 SELECTIODF PARTICIPANTS

The target number oparticipantswas 90 studentgurrently enrolled in mainstream and specialist
schools in Years 112 across Gippsland’'wo leaflets were designed, one for students and one for
schools, and included an application form. These wdis&ibutedto all 40secondary schoolacross
Gippsland

ProspectiveProgramparticipants wererecommendedby schools and weridividually inteviewed

to ascertain their suitability to take part. The selection criteria looked atkey aptitudesather than

‘classification’ of disability Thisallowed for a focus omparticipant’s withbarriers to employment,
including for example low aspiraton and disengagemerats well as those with a disabilityhe two
key aptitudes were:

X The capacity to work fazighthours per week unaided
x The capacity to engage with thedgyram.

2.7 PFOGRAMGOVERNANCE

Governance for the Program was provided by the Partnershiphwincluded Baw Baw Latrobe LLEN,
Gippsland East LLEN, South Gippsland Bass Coast LLEN and Region 17 NdditityaCBégdination
Officer Program (NDCQOj)he Pogram was administeredy Baw Baw Latrobe LLEN.

2.7PROGRAMTAFF

A Program Coordinator and a Coordinator oversawhie delivery of the Program. A Facilitator for
each of the five sites was appointed along with volunteer support staff.

The Rcilitatorand volunteers were provided with one day of training, a Facilitator GuidekdNlop
Lesson Plan and copy of the ParticipantVorkbook. They were als@ncouraged to completa
Reflection Journaluring the Program

2.8PROGRANDELIVERY

The structure of the Pgramwasaimed at achieving a holistic approach to empower participants to
aspire to and achieve work readindsgprogressinghrough three stages:

Stage 1! Am Exploring

This stage focused on building confidence and exploringsacdainterest for work expegnce.
Running for one day per week feilghtweeks it delivered training in employability skills including:

Communication
Technology
Selfmanagement
Problem solving
Teamwork

Planning

Initiative and enterprise
Learning

X X X X X X X X
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Activities included team building, dressing for success, mock intesyiedustry visits and Career
ConversatiotWorkshops for parents, carers and educators. Participants were providadhe ‘I am
Exploring’ Workbookto facilitate learning and setiflection.

Stage 2! AmBecoming Ready

This stage provided a bridge between developing employability skills amll experienceby
providing oordinated assistancin applying forand undertakingvork experience, supported by an
industry buddy. Stage 2also ran for one day per week for eight weeksn some cases one-week
block of work experiencéarticipants were mentored in the workplace as well as being given time to
reflect on their expeence.Theparticipants were provided with a Work Placement Workbook.

Employers and organisations taking parthe Progranwere offered training prior tahe participants
starting.Disability Awareness Webinars were deliveredh®yAustralian Network omisability (AND).
This stageprovided an opportunity for employers to realisend learn abouthe contribution of
workers with learning barriers and disabiliti@sd the value of a diverse and inclusive workforce.

Stage 3!l Am Ready

The final stgein the Rogram provided participantsvith the opportunity to attend sessions that
included:

Goal setting and career planning

Resume writing delivered by TAFE Gippsland, Skills & Jobs Centre

Healthy mindsets delivered by Headspace, National Youthtdliélealth Foundation
Postschool Transition supported by: Disability Employment Service$,([®&®nal Disability
Insurance Scheme (NDIS) information delivered by Latrobe Communitth Feelvices
(LCHS), TAFE Gippsland, Skills & Jobs Centre, Federation Universitgndsipgst Higher
Education Study Hub, people with lived experience of disability, vadurdeganisations,
Headspace, employers and other local support services

X X X X

Participans were also supported to pursugart-time employment additional work exgerience
further training such & TAFE programsschootbased apprenticeshig or structured workplace
learning.

In addition, educator professional development was pdedi to local secondary schools and other
educators with the aim of building the knowlesl@nd skills oeducators to support this cohart
Workshop content included:

Thinking about work experience and employment differently
Customised Employment

Strengthbased approacko the Discovery Model

DES and NDIS Q & A parmbst school options

Working with DES providers

X X X X X

% The workbook was created by Andrea Evisie€all, NDCO Region 17
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Originally developed asane-dayfaceto-faceworkshop it wasredesignedanddelivered as a series
of six45-minute webinars. This was due to the impaftCOVIEL9 during March 2020Workshops
were designed and delivered llye NDCO and supported ltige ‘I Am Readystaff. Workshops were
attended by career advisors, specialist school staff, integration coordinaf@aL staff, education
support staff and others.

Stage 1 ‘Il Am Explorihgctivities
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3. LITERATURE REVIEWIPOWERING PEOPLE WITH BARRIERS TO ASPIRE TOWARD AND ACHIEVE
WORK READINESS

A literature review,Empowering People with Barriers to Aspire Toward and Achieve Work Resadine
has been completed.

Summary

The objective of the study was to review Australian programs that saigémpower people who
experience barriers to employment to aspire toward and achieve work readiesstal of five
articles vere assessed and their stydype, aim, transition program, participants and key findings
were reviewed.

It is important that Australia develop and validate its own transiti
programs due to thigountry’sunique legislation, funding models,
andservice provision requirements

The study concluded:

This reviewsupports that transition programs are an advantageasource to empower people with
barriers to aspire tavardand achieve work readiness. Support provided within @stbr community
setting, for school age students or post school age participants, enabjgepedh barriers to improve
their academic, practical, and worklated skills (Strnadovd & Cumming, 2)Jand to increase their
confidence, seffespect, independence and social connectedr@shburner et al., 2018; Marston &
JohnsorAbdelmalik, 2015)The use of mentors to guide a mentee’s transition from secondaryscho
to postschool life can be extreely beneficial, with positive feedback from both mentors and mentees
(Ashburner et al., 2018The use of online platforms can enable people with access barrierecakp
needs to participate in transition programs, however, Ashburner e{28l18)suggst that online
delivery cannot compete with the benefits of fat®face programs. Suggestions were also made to
improve the availability of workxperience for people with barriers, and that transition programs
should put greater emphasis on supporting students’ -determination and independence, in
addition to skill buildingStrnadova & Cumming, 2014Yhile some studies targeted only participants
with ASD, is it acknowledged that the lessons andmenendations from these studies could be used
to expand the reviewed transition program to include other peopligh barriers

This study, and subsequent research regarding transitiograros, is essential for the improvement
of employment outcomes among people with barriers. Qauihg improvement to thee programs
will contribute to empowering people with barriers to aspire toward and achwoek readiness, and
to improve the employment outcomes for people with barriers in Australia.

For the full Literature Review see Appendix 1
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4. THE EVALUATION OF THE PROGRAM

4.1 CONCEPTUAL FRAMEWGRRTICIPATORY EVALUATION AIRESIGN

The approach of the CEb this evaluation was informed byparticipatoryevaluation andco-design
framework.

PARTICIPATORY EVALUATION

A participatory evaluation framework puts people from the community anaséndelivering the
programs, projects and servicasthe centre of the evaluatiorRarticipatory evaluation is a distinctive
approach based on the followgrprincipals:

x That evaluation should be a-ctesigned, collaborative partnership through 360° stakdaol
input including project participants and project funders;

X That integral to evaluation is an evaluation capabitjiding focus within and across profs;

That evaluation is a cyclical and iterative process embedded in prdjentgroject design to

program assessment;

That evaluation adopts a learning, improvement atréngthsbasedapproach;

That evaluation supports innovation, accepting that pasgewill learn and evolve’

That evaluation contributes to the creation of a culture of evaluation and evaRigtinking;

That there is no one or preferred data collection method rather the mogir@griate

qualitative and quantitative methods will be taied to the information needs of each project.

CODESIGN

x

X X X X

Codesign is a process and approach that is about working wittplpetm create ‘interventions,
services and programs which will work in the context of their lives and wilctefieir own values
and goals’. Cedesign can be done in many ways but is about collaborative engagementsthat
bottom-up, creative, and enables a wide range of people to participate and importamtsyeer
decisions and outcomes. @@sign is not a consultation process but a partnership apgroahere
‘end-users’ actively define and shape strategies and outcoriibe role of theéexpert' is to facilitate
this process.

4.2 RELATIONSHIP WITH THE PARTNERSHEGRAVMEAMAND STAKEHOLDERS

Thepatrticipatory evaluatioframework enabled collaboratiobetween the CEU, theartnershipand
stakeholders throughout thd Am Ready’ Programvaluation The Partnership and stakeholders
participated in the calesign of the evaluation plan, provided input and insigto the process othe
evaluation andhe final report. Further, the Partnershipnd stakeholdersook part in four workshops
to enable capacity buildinduring the evaluatn.

4. 3THEAIM OF THE EVALUATION

The aim of the evaluation was ascertain the impact of th# Am Ready’ Program. The Prograas
designed to develop the employability skills of year 1D ahd 12 studentsvho havethe potential
and ability to gain meaningful employment or enrol in further education bub fdted barriers to

4VCOSS (2015). Walk alongsi@ledesigning social initiatives with people experiencing valities V. C. 0. SeBice.
Melbourne.
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gainingthe skills ad confidenceneededto succeed. The Program needed to be responsive to the
needs of all participants, partners, employers and the funders

44 EVALUATION ANRESEARCH QUESTIONS

The CEU with thd Am ReadyPartnership cedeveloped the following evaluation objectivéBable
1).

1. Impact of the Program on participant confidence

What was the impact of the Program on the confidence of the pagitipin seeking employment
and or further education/training?

Did the participants feel more confident in their ability to seek employnasrd or education/training
as a result of participating in the Program?

2. Impact of the Program on the employabilityf the participants

What was the impact of the Program on the competence levels of thecpaatits in seeking seek
employment and or further education/training?

x Did the participants employability competence levels progress?

3. Changes iAttitude

How did the Program affect attitudes towards employability of the particigants

X How were the participant’s attitudes affected by completing tham Ready’ PrograPn

X How were teacher attitudes affected by theirmmzection with the'l Am Ready’ igrant?

X How were parent’s attitudes affected by their child’'s involvemiaerthe ‘Il Am Ready’
Progran?

x How were employeegmployersiattitudes affected by participating in theAm Ready’
Progran?

4. Program Activities

What aspects of the Prograoontributed to the development of employability /training skills?

X What was the impact of the participant workbook in developing employsghii#ining skills?
X What was the impact of mock interviews in developing employability/trejrskills?

x What was thempact of the work experience in developing employability/training skills?
X What was the impact of other activities in developing employability/trajrskills?

5. Capacity Building

What evaluation skills and techniques did the Partnersegon?
How didthe Program build evaluation capacity?

6. Evaluation Objectives

Did the Program achieve the desired process, outcome, impact araitapuilding evaluation
objectives?

Table 1: Evaluation Research Questions
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In conjunction with the evaluation objectives, consideration was gteetme Partnerships Program
funding evaluation objectives when designing data ctilen methods and analysis. The following is a
list of the funding objectives;

x Engage a minimum &0 participants
x Evaluate activity on participant’s capacity to work and their workforce gipgtion in each
catchment area.
x Evaluate features of the activity that make employment of participants attradtivemployers.
x Report systemic barriers, which may prevent activity from achieving greedé and success in
the future.
x Determine the extent to which each of the followy components contributed to the activity
achieving its objectives;
0 School participation / engagement
Parent / career expectations of employment
Participants expectations of employment
Employment opportunities
Project design that integrates the empkay
Stakeholder support
o Individualised service delivery
X Meet regularly with participants to obtain information to assess the benefftsupport that
participants receive from industry buddies.

4.5DATA COLLECTION

O O OO0 O

The evaluation of the Program utilisedariety of data collection tools in a mixed methods approach
providing infomation about process, outcomes arithpact and capacity buildingEvaluation
Methodology page 69. Qualitative and quantitative data was collected at key poéhtsng the
Programand included focus groups, participant Workbook ddtacilitator’s Field Notesplunteer’s
reflectionsand surveys as shown iigkre3.

2 Reflectiors
Focus Groups 1

Program Stage 1 Stage 2 Program Transition
Planning I am | am Becoming Planning Forums
Phase Exploring Ready Phase

Focus
Groups 2

ParticipantWorkbook
Workshops Data

Surveys

Facilitator’s Field Notes
Volunteers Reflections

Data Collection [Jjj

Figure3. Data Collection éints and Capacity Building Workshops
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5.PROGRAMVALUATIONNDINGS

This sectiorsets out he findings from eachet of dataas follows:

5.1Workshop 2‘Reflectiors’

5.2Focus Group Thematic Analysis: The Partrigr$tacilitators and Volunteers
5.3Volunteer Reflections

5.4 Fadlitator Field Notes

5.5 Particpant Workbook @ta

5.6 Focus Group Thematic Analysis: PéseParticipants and Teachers

5.7 Employer, Organisation and School Sureey Capacity BuildingVorkshogs Feedback.

5.1WORKSHOP 2: REFLECIION

A full day workshop aftehe completion of Stage 1, ‘l\Exploring’brought togetherthose who had
contributed to the Progranto that date. A total of 20 peple attended, representing theaEilitators
volunteers, associated agencies, the Partneshthe Project Team anda representative of the
Program funding bodyl'he workshop was interactive and provided signifigasight into the lessons
learnt and provided suggestions for the future delivery of the Program

THINKING ABOUT THE PROGRAM

Workshop p@rticipants were asked series of questions arakkedto identify the word printed on
cards and placed around the room, whibBst represented their answeand the reason for their
choice The words included,

Questionl. Thinking about the program, how do you feel?

Of the workshopparticipants, 56% (n = 10) selected ‘fantastictlasr word of choice28% (n = 5)
selecting ‘useful’ with remaining participants selecting ‘needs improvehwarigreat’. Theystated

that the Program was aropportunity for young peopland that it ‘allowed[the Program participantp

to open upand thatthey ‘Didn’t want to leaveas they hadbonded during ther time together

Question 2. Thinking about the Program, how do you thinkRhegram participantgeel?

In answer to this quegin the workshopparticipants equally selected the words ‘alright’ and ‘great’
with 28% (n = 5) for each one. This was followed by the wmeful’ for 17% (n = 3) of theorkshop
participants. Other lower scoring words included ‘fanteistidon’t know’ and ‘needs improvement’.
Workshop @rticipantsstatedthat the Program participants haghid ‘it was alright and that it wasa

lot of sitting. Theyalso noted thatconfidencdwas]up’, the ‘students engagedand that they were
‘surprised the difference it made

5 The results are presented in valid percentages and number of participants (n=X).
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QuestiorB. Thinkingabout the Program, how do you think the parents feel?

Workshop participants responded to this question by medhantly selecting ‘don’t know30%, n =
7) with equal numbers selecting ‘fantastic’ oreégt’ (22%, n = 4, respectivelyhelleast ®lected word
was ‘useful’. The &cilitators and volunteerstated that they often had'no contact with parerfs]’
and wondered if the Program participants weigd home using employability skillsHowever,a
workshopparticipant also commented that it was great to see tkiel [you] normally have to drag
out of bed-charged up and ready to o

Question4. Thinkngabout the Program, how do you think employers feel?

In answer to this questior28% (n = bof workshop participants selectdte word ‘great’, followed

by 22% (n = 4) ‘don’t know’. Low rated words included bo#eful’, ‘alright’ and ‘fantastic’. The
workshop participants stated that'local business networks afterwards engaged and asked to
participate againand that'Industry wasvanting any program to spark interest in wark

Question5. Howdo you think theProgram participantgeel about the Workbook?

Workshop participants responded to this questiomith ‘don’'t know (28%, n = 5), followed by
‘confusing (22%, n = 4)low ratingwords wee ‘needs improvemerit ‘alright and ‘boring. The
workshopparticipants stated thatstudents with low literacy had no input infohe] workbook but
verbally they stated their feelingdn addition they stated that there werétoo many questions to
work through and that perhapsstudentsjwere] embarrassed about writinfflue to] literacy sKis'.

Question6. Howdo you feel about the Workbook?

In answering thigjuestion,the workshopparticipants were equally split between the wortieeds
improvement, ‘alright and‘don’t know (33%, n = 6 respectively).

Question7. Howdo you think theProgram participantgeel about the activities?

Workshopparticipantsresponded withan equal split between the wordsiseful and ‘great (39%, n
= 7 respectively) with lowerating words‘fantastic’ and ‘don’t know. They noted that during the
handson activities theProgram participantavere ‘more engagetand that theyenjoyed‘engaging
and connecting from doing
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UNPACKING LESSONS LEARNT

Workshopparticipantscollaborativelybrainstormed three questionaboutlessas learntduring the
Program planning stage and the delivery of Stagéhkirresponses were analysed as follows.

Question 1 What are the lessons learnt from the programanning and delives?
Severakey pointswere raisedrom the discussioaboutthe Program planning and delivery including:

x Providngalternative ways to respontb activitiesin the Workbook

X Program participantghrived in an environment outside of sobl

x Information about learning styles or barriars®uld have been useful for theaEilitators
X Maintain flexibility in delivery style to suit different groupEProgram p@rticipants

The majority of wordsvorkshopparticipants usedn this activity related to the Program activities and
learning styles, as seentime word cloud inFigure4.

Figure4. Word Qoud — Program planning and delivery lessons lefrnt

Workshop p@rticipantssuggested that it would be useful to have had more detdtsueach Program
participant’s learning needs prior to them commencing. The issue of liteitawygs felt, required
further discussion to ensure each Program participant inamk adequate supp. Individualised
lessons would cater for a variety of learning needs while ensuring flexibility duringrge

It was noted thatProgram needed to maintain itsandson approach to activities with consistent
messaging and delivery.

Question 2Whatchangesif any, did you see in th@articipant®

6 The word cloudare a representation of word frequency uskd the participantsn the workshop. Words that appear
more often are given prominence
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Workshops participants observechamber ofpositivechanges in the Program participants
including

Theyseemed to find their tribe

They reset their compass of their perceptsmf themselvedecomingfuture orientated’
They increased ire$f confidence

They mproved seHmanagement

They mproved communication and social skills

Their engagement improved.

X X X X X X

The majority of wordavorkshop participants usedn this activity réated to changes in Program
participant’s attitude, behaviour and skills as seen in Figbire

Figure5. Word Cloud- Rerceived changes seen in the Program participants

There wereseveralpositive changes observeid the Program participants overall behaviour, in
particular, their improvedselfconfidence and communication skills. Program patrticipants exhibited a
renewed willingness to engage and an emerging awareness of their owntab#nd ability. Program
participants were seen to develop a level of tolerance and acceptaoveards othersn the class as
they developed their social skills in a positive learning environment.
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Question 3Do you see a future for the Program and what does it look like?

There wereseveralkey pointsworkshopparticipants raised in describirige Program othe future
including:

x Broaden theselectioncriteria to ‘engagewith a greater number of students
X Improve external partnerships
X Integrate the Prograrmwith education providers permanently

The wordsworkshopparticipants usedn this activity relatedo connections with schools and some
gaps in the delivery of some skills ags in Figure®.

Figure6. Word cloud- What the Program should look like in the future.

There was a strong emphasis on the need for resunitingrto be included in the Program with many
workshopparticipants feeling that itid not deliverall the necessary skills requirddr the program
Participants to be job ready. There was mention of the need to additeracy levels and writing skills
to enhancethe ability of theparticipantsto secure futureemployment.

The need to make stronger connections with schools and inglysartners was highlighted. The
workshop participants noted that the Program addressed an existing learning gap biding\a
facilitated, integratednonjudgementaland participant focused learning environment.

26| Page



Y

5.2FOCUS GROUP THEMATIC ANALYSIS: THE PARFREBSEP TEAMCILITATORS AND
VOLUNTEERS

Focus groups for the Partner®roject €am, Facilitators andolunteers were conductediuring

Workshop 2 ‘Reflectiors’ (Focus Group Questions AppendixT)e transcriptérom the focus groups
were analysed collaboratively with the Partnership and Project Team in Wagk&with the results
as follows’

FOCUS GROUP PARTICIPANTS

The focus gupsinvolvednineteen (19) partipant, separated into three groupBartnership and
Project Team memberg=5) Facilitators (n=5)and volunteergn=9).Representativesrom all five

locations that hosted the Program attendeithe majority ofthe focus grougparticipants werdemale

with one male.

ANALYSIS

Thefindingsof the analysis will be presented undeur major themes that were identified through
thematic mapping (Tabl2).2

Major Themes

Learning went both | Targeting teaching Tribe: the importance | Buildingparticipants
ways strategy to learning | of belonging. confidence
activity

Table2. MajorThemesof the FocusGroup Thematic Aalysis

LEARNING WENT BOTH WRXRTICIPANTS, FACILITATORS AND VOLUNTEERS

The'l Am Ready’ Programvas targeted at improving the work readiness of participants, however,
many focus group participants identified that it enabled the participamid Facilitators to learn from
one other. Insome caseghe Partnership and Project Teafacilitators and volunteerigarrnt as much
from the participantsas theparticipants learnt from them.

Facilitators observed the benefits that participants gained from the unigaswf the Program and its
difference tothe school learning environment. They reported that participants had previously
been disengagedt school were attentive and responsidering the ProgramThere wasinoccasion

of note, when garticipant’saunt discussed her first job wking in apublic housecleaningthe toilets
and they [participant§ were absolutely glued’ (Fndicating that the Program was well received by
students’.

Facilitators acknowledged that traditional traigirmethods did not fully engage participardaad
adjusted training method$o be a better fit Facilitators androlunteersworked together engaging
participants.A Facilitatorstated that

" Thenumber of participantss represented as (n=X).
8 Focus group participants are identified &sicilitators (F), volunteers (V), Partnership and Project Team (P)
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‘I had three really marvellous support workers. Sometimes I'dhget to read a couple of
paragraphs and we’d stop and have a bit of a discussion and then move on. We just tried some
things like that to stop the interest from flagging, otherwise, tfrticipantg just zone out’

(F).

Many acknowledged that the Program enabled them to cotméth the participants, recognising
that ‘it was so much more than | expected... how emotionally attached you can get to ids ia
ridiculously short period ¢iime and that you can actually make a difference’(F)

Facilitators and volunteers were also able to learn valuable skills from the particip8otee
volunteers were undertaking Technical and Further Education (TAFEHifica¢e Il in Disality
Training. TheProgramprovidedan opportunity for volunteers towork alongsidezoung people with a
disability, enhancing their work experience. One voluntestated that ‘it's [volunteerind going
towards my support educatid@ertificatelll, and hopefully, givene some employment, but aldmging
able to be part of ifthe Progranhhas been fantastic’ (V)

Although the exprience itself was valuable to volunteers, the Program enabled them toVeduable
lessons from theparticipants.For example, one voluagr said:

‘| realised a bit late quite a fejparticipants]had literacy problems. They would literally rather
be seen as lazy than incapable’.(V)

This insighhighlighted the need for traitlonal teachingmethodsto be adapted tosuit varioudevels
of literacy. Through theadaption of training methods, volunteeehancedtheir own learning. One
example of adaption enaiplg participant successvas describedyou would see therfparticipants]
sit up and listen every time someoradked about theifirst job’ ().

LEARNING WENT BOTH WAYS: PROJECT TEAM AND SCHOOLS

During the Programplanning phase, the Project Team engaged with schools. The Progon
identified that a lot of building those personal connections with the school and the teachiifig(B)
were required to facilitate participant inclusion in theoBram. Schoagalinitial engagement in the
Programproved problematic and the Project team acknowledged tkahools are notoriously hard
to engage with. You almost needed 12 months to do the work prior to being able toheuidchind of
the program’ (P)This provided the Project Team with an insight into imprg future engagement
with schools by staig the engagementprocess earlier, thus ensuring all students, thatt rifes
inclusioncriteria, were identifiedearlier and given the opportunity to enrol.

TARGETING TEACHING STRATEGY TO LEARNING ACTIVITY

Facilitators were provided with a range of resourdesyever, focus grop participants identified the
necessity for addgation of teaching strategies to meet individual learning neeéscilitators
acknowledged the Programrientation training and resources werexceptionally organised’ (F).
They stated that ‘eerything was there a week prior. | was really impressed with the ressuall their
workbooks. | had a lot of information’ (Facilitators commended the Project Teamrganisational
ability stating ‘I couldn’t believe the fact that when Iteéfter the aientation daythat | had that box
of tricks and it had everything in it’ (F).

Facilitators recognised thataching styles had to be adapted to mgmtrticipant’slearning ability.
For examplea Facilitator noted thatthere was one girl in particular who can't trangafrom the
board to the book, even though we talk it all out and wrote it all down, she could not prbegss t
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information from there to there’'(F). One Facilitator noted,you had to accommodate their
[participantg needs. | eventually found out, probably second week in, that some of them couldn’t read
and write, everything became visual’ (F).

To engage with participants Facilitatohsid to make things more interactive, hands on than writing,
but there were some things that you couldn’t. You try exyplain it in lots of different ways, which
took a lot of time, which left me short for other activities’ &€}tivity adjustments that further engaged
participants required Facilitators tead it out and get thenfparticipantg to highlight key wordand

that also helped to keep them focused on the page and follow alongA@@®}her successful adaption
involved Facilitatorgaking partin ‘role-play with our support staff who we did the inappropriate
interview [with] and they[participantg loved that. They thought it was hilarious’ (Hacilitators
stated that‘l also know from high impact teaching strategies that multiple exposures is one of the
leading ways that kids learn’ (F).

Volunteersworking alongide participants acknowledged thata lot of them|[participant§ needed
more handson help. Some of them may be working ahead, but not talking. Some of them needed
people to sit down and help them through everything’ (V).

Delivery of the Pogram activikes were, at timesproblematic. Facilitators acknowledged that
‘although | was very focused on trying to follow Bregram and keep to the right times. | just didn’t
have enough time’ (FFacilitators alsmoted that time was shorfor each of the sessions, just to leav
that practical activity and then be able to reflect on it. I'm not sure that there was théyatilithe
sheets to have effective feedback from those activities’ (F).

Participantgegularly engagetiasocialnetworking sites, but their awareness aadmprehensiorof
social media privacyvas limited to poor.Facilitators recognisedhat participants lacked this
awareness:

Do you realise what ydparticipantg put on your social media, the first thing your perspective
employer is going to do is he’s going to look you up on Instagram and Facebook. They were
like, that's breaching my privacy’ (F).

Althoughparticipantsrecognised their rights to privacy, Facilitators acknowledged‘thate were so
many things in technology that I think is just vitally important for that generation tleateould have
spent a lot longer’ (F).

TRIBE: THE IMPORTANCE OF BELONGING

The term ‘tribe’ is a social culture term thdg¢scribes a small but powerful group of people that is not
created but found when groups of people form around very #feinterests and passion3.he
importance ofthe feeling ofbelonging and belonging to a tribe was identified when bringing togethe
the experiences and observations of the focus group piadints.

Facilitators and/olunteersrecognised this phenomenoarticulating it asknowing your tribe. Just
seeing them interact as a group was really hegarming and seeing the bond that thdybuilt.
They'd[participantg found their friends, they found their tribe’ (RAlthough participants were
acknowledged as initiallyeserved

Theywere sitting quite far apart from each other. There was a lot of heads down. Asdhes
progressedthey formed friendships’ {V
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Facilitators and volunteergcognised a shift in social structure whimey made friends and they felt
this is where they belonged’ (FA.Facilitatordescribeddevelopment otthe feeling of belonging to a
tribe:

‘| don't ever see that level of love, it's beautiful. It's allowing thede to be together and
grow together’ (F).

One member of ie Project team acknowledged thdt, couldn’t believe it when theyarticipantg

actually said, all three of them, | don’t have friends and that connection is so impantémir lives’
(P).Yet asparticipant connection developed, another phenomenon occurretff ‘had a problem
that they weregetting too social at times’ (V

The Project Team acknowledged the overarching value of Rfegram when‘a student was not
engaged in school, not attending school and he was coming to every sessioprafgian’ (P).They

went on tosaythat ‘there’s been kids who haven't engaged in school, who don’t go to school but have
come to this Fogram. By having thBrogram in the school, they’re not going to participate’ (P).

‘Students had at last found their Tribe’.

A Facilitator reflected othe enormous impact of therBgram throudp the life experience of one
participant when‘the previous day this boy’s cousin had committed suicide and he came to the | am
Ready class he didn't tell me this, his mum came at lunch to check up that he was all right. He just so
wanted to come hereoday’ (F)The impact 6belonging to aribe and its overall importance canho

be quantified, specially whemparticipant had experienced isolation afeklings ofnadequacy, prior

to their involvement in the Program

BUILDINGRARTCIPANT®NFIDENCE

Thistheme articulateghe spontaneous development and increasgarticipantconfidence. During
the mock interview process..you could just clearly see Hgarticipani was acing it because the
industry experts who were interviewing him were beamingteaar’ (P).Anotherparticipant‘come
out right on cue and he’s just gofsmashed it It was just like there it ifhat just tells you what this
Program does’ (P)TheProject Bam acknowledged that

‘| think that's a really great thindhait's come out of the ®gram that they[participantg now
see themselh&as able now to take that ste(P).

Facilitators recognised thahey[participant§ had a goal and they stuck to it and achieved it, they've
sat that interview, which is massive’ (Paticipantshad expressed lack of confidem prior to the
interviews yetvolunteers‘noticed that they were becoming a lot more confident. The quiet ones
actually started being a little bit more interactive getting involved in actividsAlthough‘they all

had an expectation of where they wanted to be. You just had to drag it out of them. Sedhgyo
have something thy want to do’ (V. Participantsthat had lacked confidence prior foining the
Programnow had a realistic and achievable goaptasue and the confidence to achieie

The Project team recognisegarticipant learning limitations and strengths, whetthe ones

[participantd that couldn’t write, they were embarrassed to have to fill out a workbook andcturde
their answers and you could tell that they were. But they could verbally, expresethesns their
answers and do a great job")(PEven thougHha lot of these kid§participantd have got areas where
they’re sogood, they're problem solving, they're geniuses in some areas. Budeitigfying those

positive things too’ (PYhrough the Pogram, tie Project €&am recognised that:
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‘If we can empower others to see that these gargsbeing embraced for all theiifférences,
and that they’'ve got, the skill and the ability and that you're also inadvertently supgdhe
parents to let go and let them fly, then that's the overaléfits of this Pogram’ (P).

The highlight for one Facilitator was a participaniithe previous week he said, | got a job interview.
He didn't get the job, but he got an interview...’

THEMATIC ANALYSSNCLUSION

From thefour themesa pattern emergedhat highlighted thassue opoor to no literacy skills of some
participants.As a result, teaching methods had to be adjusted to nregividualparticipant’s abilikes
and many techniques and strategies weitdisedto ensure comprehension and understanding were
achieved.

Allfocus groupparticipantsrecognised that learning went both ways, as shared skillskaongvledge

were developedFurther, it was identified thatparticipantswith a learning barrieexperience social
exclusion in the general community amithin the schoolenvironment. This was particularly
highlighted through the recognition that participants foutieeir tribe during the Program Through
finding their tribe Participantdoecame empowered, formed ongoing friendships and connastand

found a place of belonging and purpose. This manifestedf its¢he development ofparticipant

confidence that was demonstrated through the attainment of knowledge thlhmated in themock

interview process successeRarticipantswho had lacked confidence, who had bedisengaged
within society had become confident, happy, and purposefarough this socigllpositive inclusive
activity, participantsdemonstiated the achievement of the Progragoal, to facilitateparticipants

enteringthe world of employment and setdualisation.

Industry Tour to
Aussie Broadband,

3l Page
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5.3VOLUNTEBEREFLECTIONS

Volunteers assisted thegEilitators andoarticipantsduringthe eight weeks obtage 11 Am Exploring
They were provided with a journal t@cord their observations, refleatpon the Pogram and how
the participantsresponded to various activities

ANALYSIS
Volunteer journals were thematically analysed with the results presented below.

The positive environment that the Program engendered was noted bywohmteerwho observed

that, ‘the students weren't pushed or forced to participate but instead encouraged tanjoifihis

inclusive environment encourageghrticipantsto open up,with one volunteer reporing that a

participant ‘told me that he had suffered from depression andhad considered taking his life
Furthermore, volunteers noted the close personal connectitias were beingestablished, and that
it was‘good to see friendships had formed by week 5 and students sitting in the bus chetindgoa
each other, laughing and enjoying the bus’trip

A highlight of the Prgram was thepportunity to put into practice skills learnt by preparjmgessing
and attending a mock intefiew. Volunteers refleted that the participantswere anxious about the
mock interview, howevetonce they put on their outfits and had a chance to revisit/run through the
mock interview questions they seemed more confidafdlunteers noted that the outs they had
purchased made a difference in tharticipants body language and thathey stood up straighter and
with more confidence when they came out of the change room in their new c¢ladheshat it was a
‘big step for their selésteen. In additon, volunteers observegarticipantspracticing with each other
for their mock interviews statindit is great to see them taking it so seriougliyd that theparticipants
‘encouraged another student to practice as well

The mock interviews were an opportunity for the volunteers to obsdhe difference in the
participantsover the eight week period and thaince students had done their interview, they were
all feeling very proud of themselves which is fantastic....| was very proud anovgmithelmed, they
had come such a long way in such a short period of time

The volunteers also reflected upon the value of industry site vikitg, ‘students seemed to enjoy
visiting the sites and it was great to see them asking questions and showingaesintn addition,
the volunteersobservedthe ‘fantastic participation levels and enthusiasm was higrhe final
reflections of the volunteersioted the overall satisfaction they observed within tiparticipants
Volunteerscommented that

‘..overall, the course was fantastic, the students came a very long way in such a sioatt per
of time, and that there waslots of genuine appreciation from the students, some clearly
disappointed that Stage 1 was complete




5.4FACILITATORELD NOTES

TheProgram Facilitator&rere providedwith ajournal to reflect on their experiences at the conclusion
of each of the eight weekly sessiansStage 1| Am ExploringThese reflections fored a vatable
insight into the lPogramWorkbook and the running of the sessions.

ANALYSIS
The Facilitator journals were thematically analysed with the results pteddrelow.

Participants began by exploring team building, and career pathways in the ¢iegt @f the Program.
Theylooked at the landscape of the workplace and the various reasons fikivgoThe Fcilitators
commentedthat the ‘team building activities were great to commence the project to build group
cohesiveness and to also build knowledge of employability '.skilsgeneral,the Facilitators
commented that this week wa'soo easy, [and] obviously depends on [the] cohort of students and
their abilities. Further to this dacilitatormentionedthe difficulties someparticipantsfaced where,
‘someparticipants seem to lack the confidence to verbalise answers to the whole group ama quit
number lacked confidence in filling in the workbooks without assistaibe samd-acilitatoralso
stated that it ‘became apparent that workshopping the answers and writing them down on the
whiteboard was the best way to help those students to get started

Preparation for work, employability skills and communication were exploreédearsecond week of
the ProgramFacilitators comranted that in this weeksome stidents struggled comprehendirgnd
that ‘some students struggled with the role play activilyeverthelessthe Facilitatos commented
that ‘most were engaged through the activitiemd that'they would have benefited from having more
time todiscuss topics and complete set tdsks

Problem solving skills, initiative and enterprise and organisational skills o for the third week

of the ProgramThe Facilitatos reported thatstudents did stay engaged in the activities even though
we did struggle for time OtherFacilitatos reported similar,even though there were many topics to
get through in one daythe students seemed to managdet structure of the day was somewhat
repetitive yet the students managed to stay engaged in the classroom discussions aitidsacty
particular interest were the contributionsmade by the volunteers, with aaEilitator stating that the
volunteer ‘always made themselves available for students who struggle with group astjvitieir
guidance encouraged students to participate and be invalved addition volunteers brought
opportunities for discussion into the classroom, with dreeilitator reporting that'news of the day
was that support worker had been for an interview, won the job and today waddg.....the session
developed into a chance for the participants to ask questions about job interviews, pdre of t
discussion included what did she wear, questions asked, interview preparation, howsneagshe
and how many interviewers were thérén a final reflection for this week,Facilitatornoted that the
participants'seem to be more comfortable with each othen indication that théogram createda
positive environment for learning.

Selfmanagement, technology andansferable skillsvere explored in week foul-acilitatorswrote

that ‘some activities would have benefitted with more discussion tonexplore topicsFurthermore

by the end of the dajstudents seemed to become somewhat disengaged and needed prompting from
staff to stay focussédThe samd-acilitatoralso notedthat this impeded the participantaith low
literacy skills as the\gtruggled to respond to answers and participate in group activities

Dressing for success was the topic for the fifth ekeand included purchasing a suitable outfit,
practicinghandshaking, networking arftstimpressions. Facilitators noted that tretudents enjoyed
going shopping and purchasing clothes to wear during their job interaiedvthat they alsoenjoyed
pradicing the perfect handshake and learning about the importance of first impresdiopsarticular

it was highlighted thateveryone participated in the role play activity even the introverted students
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who did exceptionally weknd that even théeleastconfident students did exceptionally well with the
handshake / introduction activity However, the Facilitatos reflected that they thought more
activities were required on these topics, for example &aeilitatorstates the IPogram shouldallow
more time to discuss body language, tone of voice; show YouTube videos of what not tando at
interview. AnotherFacilitatorcommentedthat ‘it would have been useful to spend time discussing
how to research an employer...what to look for, places to seek informatiluding alternatives to

the internet, templates for jobseekertc. Furthermore Facilitatos made comment that many
participantsdo not have a current resume or know how to write a cover letter, for example
Facilitatorreported that ‘4 stucents do not have a resume, 7 students have never written a cover
letter’, and as suchistudents would benefit from having a session to complete these’tabhke
Facilitatos state that these missing areasay have necessited some restructuring of therégram

but it would give the participants a whole new area of knowledge and perhaps confidence when
hopefully going to interviei

Industry site tours were organised for week fiidhe Ecilitators reported that theparticipantswere
‘prepared with questins and asked some appropriate questi@mithat they responded well to this
activity, they were engaged and showed intetesDne Facilitatorstated that‘many participantg
asked questions and were very interested in what the workplaces haftetb Facilitators especially
commented on théhostsinclusivity and engagemednd that‘they spoke clearly and made time for
students to ask questiohd~acilitators also noted thastudents would have benefitted from a longer
day or having the visits over 2 days so there would be enough time to discuss each workplace and
complete the activities in the log bdobespite this, and highlight was a tour by a managef a local
company with dyslexia who discussed his employment pathwie left schoolat a young age,
struggled with reading and writing tasks, yet still managed to complete an ajiq@ehip and open
his own workshop. Here theacilitatos reflected thatall students were fascinated with his story and
you could see the hope in their eydsen he told them that he struggled at school

By week seven of ther®gram theparticipantswere exploring interview skills. Facilitasoreflected

that the participans did well at presentinghemselves in their 60 second commercial Eaining
about the way to prepare for the interview, the students were engaged and enjoyed ti@en'séss
addition, ‘the ‘bad’ job interview was one which the participants particularly enjoyed and had a lot of
fun picking to piecésFacilitators also nied that there wasnot enough time to complete all activities
and that perhapspart of being ready for an interview is to have a resume ready and be familiar with
how to write a cover letter The sameFacilitatorstated further that ‘students needed thave this
opportunity during the Program and before their job interviews to develop tbgirme and practice
writing job applicationsand that‘when | asked about their resumes some of them hadn’t updated
these for a couple of yeardurther highlighthg this need. Despite thithe Facilitatorreported that

‘all students present today seemed to be more confident within thems&elves

Mock interviews were the highlight of the final week, with the participants alsting thank you
letters to their inteviewers.In reflecting on these activitidsacilitatos stated that itwas great, and
the students enjoyed the experience and, in most instances, preparddmnie# interview The same
Facilitatorgoes on to report that théfeedback from the people interviewing the students was very
positivé as well Another Facilitatorreflected on the participantswaiting their turns for the mock
interviews statingfor some the wait to be invited in was very difficult and raised stresdslefor
others thedesire to talk to their friends who had been in for interview meant that concémgran the
other tasks for the day was a very low priotiespite thisthe Facilitators noted thatthere was a
noticeable positive difference in the students’ body languagegstdfem, communication style and
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the way they interacted with each otheand that by the end oftage 1it was great to see all the
students engaging in conversation

Overall reflections of the Program wepssitive,and Rcilitators statedthat ‘bringing these young
people together was a positive action which helped them to develop confidence as welingsart

of a team of people who were all very accepting of each atheaddition,the Rrogram affordeda

great opportunity for the students which they valdeshd ‘in general, the Program was well thought
out and designedFacilitators observed that over the course of the eight webhkse was'noticeable
change in student’s confidence during thedgtam and theydid develop their employability skills
understandingand that‘each week the students became more comfortable within the class and were
very supportive and inclusive of one another

Dress for Success
Participants Brodiél.)and Jami€R)
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5.5PARTICIPANVORKBOGK

Data collectecnd key activitiefrom participantWorkbooks thatvasanalyseds shown inTable3.

Section| Data / Activity

55.1 Participant Numbers anBemographics

55.2 Participant Aspiratior-their dream job

5.5.3 How are you feeling? Activity

5.5.4 | SelfAssessment of Employability Skillf Communication
Teamwork
Problem Solving
Initiative and Enterprise
Planning and Organising
SelfManagement
Learning
Technology

5.5.6 | Transferable Skills Checklist Activity

Table3. Key Workboolata andActivities Analysed

The results of the workbook data are presented in valid percentages (reghovissing data) and
number ofparticipants / frequency (n=X).

5.5.1 PARTICIPANMUMBERS AND DEMOGRAPHICS

Participants were recruited from across the Gippsland region from 33 schools.

A total of 89participantswere accepted intahe Rrogram of which 14 subsequently withdre®@f the
14 that withdrew, threg(n=3) did notattend any sessions with the remaining nine (n=9) attegdin
to 4 sessions. Bairnsdale and Leongatha experienced the larger numbers/etin=t) participants

Y

withdrawing from eachocation the remaining were three (n=3) in Sale and one (n=1) in Traralgon.

_ Participants Participants Participants
Local Government Areg Location ) i
Recruited Withdrawn Completed
South Gippsland and Leongatha 18 5 13
Bass Coast
Latrobe Traralgon 20 1 19
Baw Baw Warragul 18 0 18
East Gippsland Bairnsdale 21 5 16
Wellington Sale 12 3 9
Totals 89 14 75

Tabled. Participant Numbers byegionand Delivery Site
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A total of 87 Wrkbookswere submitted of which six (n=6) were later removed due to insufficient
data resulting in 8beingincluded in theevaluation.The Workbooks were completed predominately
in weeks 1 to 4 hencthe reason whythere are more completed workbooks thgarticipans who
finishedthe Rrogram (n=75).

The participants ranged in age between-1%59 years of age with a mean age of 16.5 and median of
17 (16 years 31%, n=24, 17 years 41%, n=32). A total of 70% @h# participants were male, with
the remaining 30% (n=24) feres.

5.5.2.PARTICIPANT ASPIRAHONEIR REAM JOB

Participantswere asked to wri down their ideal or dream job. h& top 10 responses are shown
Table5. Responses were varied with many creative jobs listed such as damgerdesigner, and
acting. Armed forces jobs included police, Army and State EmergendgeSef8ES), while other
included occupations such as rock climber and pyrotechnics. Bgildimd construction included
electrician, earth moving, carpentry and mechanidth a number mentioning fixing bikeElectronic
gaming andriformation Technologyincluded designer, programmer and professional gamer.

Ranking| Dream job Frequency
1 Video Gaming IT 13
2 Building & Construction 12
3 Creative Arts 9
4 Hospitality 8
5 Other 8
6 Animal Welfare 6
7 Armed forces 5
8 Childcare 4
9 Beautician 3
10 Educator 2

Table5. Top 10 BeamJbobs
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Participantswere asked to rate how they were feeliadpout theirexpectdions and experiences of
the Rrogram using a visual image toée with figuresexpressing a variety @motions at week lof
Sagel of the Rogram and week 8he end ofSagel (Figure7). Theparticipantswere asked to colour
in the figure in the picture that best represented how they were feelising a series dive prompts

5.5.3 HOWARE YOU FEELINETIVITY

Figure7 Tree Activity

Evaluation of thdaree data included a discussion with the Project team and tB&J @ which each
figure in the picture was allocated a categdhat depicted positive feelings feeling supported,
working on andeeling overwhelmedTable 6). The Progranadilitators were not informed of the
sub-categofies prior to instructingthe participantsto complete this activity and thus remains a
limitation of the activity data analysis.
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Category Figureno.
1=Positive 2,4,10, 11,12
2=Supported 1,6,8
3=Working on 13, 15, 16, 17
4= Ovewhelmed | 3,5, 7,9, 14

Table6. SubCategory Tree Activity.

90%
80%
70%
60%
50%
40%
30%
20%
10%

Percentage

0%

Week 1  Week §
RED

How you feel right
now

m Positive Experience m Supported

How are you feeling?

Week 1  Week|8
Blue

Thinking about
applying for a job

Week 1
Green
Thinking about
your dream job

Weegk

Week 8

Week 1
Orange

Thinking about a

jobinterview

Working On m Overwhelmed

Week1l Wee

Purple
Thinking about
enrolling in TAFE

Figure8: How are you feeling? ActiyitSummary ofesponse at week one and week eight
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REDHow are you feeling right now?

Figure9. Red- Week 1 to 8 Bsults

BLUE-applying for a job.

Y

When participantswere asked to colour in rethe figure
that best representechow they fdt at that momentthe
majority used a positive figurdigureno 12, 21.1%, n=15)
which increased in week 8iqure no 10, 34.7%, n=17)
(Figure9.)

There was a statistically significant increase in overall
positive feelings and confidence at the end of the first

stage of the Prograr(60.8% in week 1 compared to 83.7%

in week 8).

It is interesting to note the dramatic reduction in the
feeling overwkelmed at the end of the Program (29.6% in
week 1 compared to only 8.2% in week @jigure9.)

There was a significant increase in the percentage of
participantsthat became more positive towards applying
for job with 43.7% feeling positivie week 1compared to
61.2% feeling positivien week 8(Figurel0). There was a
steady humber oparticipantswho continued to feel like
they were working on feeling more positive towards

applying for a job

Encouraginglyhere was a reduction in the perntage of
participantswho felt ovewhelmed at the prospect of
applying for a job from 18.3% week onecompaed to
6.1%in week 8(Figurel0). However,there was a decline
in confidence visible in the activity which was

predominately figure 10 (14.1%,

n=10) in week 1

compared tdigure12 (286%, n=14) in week 8 (Figute).
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GREEN doing your dream job

Interestingly there were only a fewarticipantsafter the

8 weekswho felt overwhelmed at the prospect of getting
their dream job (2%). There was a reduction in the number
of participantswho felt positively towards the idea of
getting their dream job with 85.3% week lcompared to
76.5%in week 8

With no other information it is hard to evaluate if the
reduction was relatedto a change in thinking, with
participants changing their minds about their ultimate
dream job or whether the realities of applying and
securing their dream job redudetheir positive feelings.
The reduction was also visible in the actipirticipans
coloured infigure 10 (35.3%, n=24) in week 1, by week 8
figure 11 (29.4%, n=15) was the most commonly coloured
in figure which is lower in the picture (Figuts).

Figurell Green- Week 1 to 8 Results

ORANGE taking part in a job interview

Overall thee was a positive shift in thearticipantsresponses
towards feeling more positive (29.4#b week 1 conpared to
45.8% in week 8), less owdrelmed (30.9%in week 1
compared to 18.7% week §, working on (33.4% compared to
16.7%). There were morgarticipants in week 8 (5.9%
compared to 18.8%n week 3 who felt that support was
required to successfly take part in a job interview.

The figure most coloured in was number 15 (23.5%, n=1&fwh
is harging on at the bottom of the tree. In weektBe figure
most coloured in was number 12 (16.7%8hwhich is steady
on the platorm in the middle of the tree nterestingly only one
participantcoloured in number 18 week 8(Figurel?).

Figure 2. Orange-Week 1 to 8 results
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PURPLE enrolling in TAFE

There was little changeuringthis stage of the Programegarding theparticipants feelings towards
enrolling in a TAFE course. Results remained tantsfrom feeling positive (38.1%n week 1
compared to 31.3%n week §, supported(20.6% in week tompared to 20.8%n week 8), working
on (22.2% in week 1 compared to 18.8% in wegkvBh an increase in feeling overwhelmed (19.0%
in week lcompared to 29.2% week §.

There were no further questions in the workbook whiclabled participant to elaborate on their
thoughts about enrolling in TAFE, therefore it is not pdegibundestand whythey did not feelmore

positive. Interestingly thearticipants were divided when asked to colour in thigure that best
representd how they felabout enrolling in TAFE in week 1 betwdigiire 15 (14.3%, n=9) arfajure

1 (12.7%, n=8) comped tofigure12 (12.5, n=6) anfigure2 (12.5%, n=6) in week 8 (Figd®. Figure
2 was also in the positive range compared to 1 which was allocated to tipedagd category.

Figure B. Purple-Week 1 to 8 Results
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5.5.4. SELIASSESSMENT OF EMPLOYABILITY SKILLS
COMMUNICATION SEASSESSMENT

Participantswere very reflective about their communication skill<¥ interest 42.3% (n=30pf
participantsindicated thatgiving presentations in class was an activity that theyndiddocompared

to 46.5% (n=33) thatid sometimes. Writing lists was done often by 50.75%aficipants (n=36)xs
wasfollowing instructions (60.9%, n=43). There was a strong respongarbgipant with 67.6 %
(n=48)indicatingthat they @n speak clearlyand gettheir point across without conflictare good
listeners (60.6%, n=43)nderstandwhat people need (62.0 %, n=44) and that they were able to listen
and discuss issues with family, friends and wuates (54.9%, n=39) (Taklg

Statement Not at All Sometimes Often
| am a good listener and understand what peoy 1.4 (1) 62.0 (44) 36.6 (26)
need
| can follow instructions 0.0 (0) 39.4 (28) 60.6 (43)

People come to me for information and suppor{ 14.1 (10) 66.2 (47) 19.7 (14)

| listen and discuss issues with family, friends & 9.9 (7) 54.9 (39) 35.2 (25)
workmates.
| can speak clearly and get my point across 9.9 (7) 67.6 (48) 22.5 (16)

without conflict

| use the phone regularly at work or home to g¢  21.1 (15) 46.5 (33) 32.4 (23)
and pass on information

| give instructions to people 33.8 (24) 57.7 (41) 8.8(6)

| give presentations in class 42.3 (30) 46.5 (33) 11.3 (8)
| can write letters 22.9 (16) 54.3 (38) 22.9 (16)
| can write lists 11.3 (8) 38.0 (27) 50.7 (36)
| can write emails 23.9 (17) 43.7 (31) 32.4 (23)

*valid percentages and frequency represented in table
Table7. Communication Selissessment
‘My goal is to improve.’

Participantswere asked tolist their goalsregardingimproving their communication skillafter
completing theirselfassessmentrivemain themes emergedNritten Communicatiorfn=9, Emails
and letters Writing and spelling)yerbal Communicatiofn=16,Jeak clearly and get my point across,
Seak to strangers andBetter talking to people),Presentations(n=6, Public speaking,cl®ol
presentations)Understand peoplén=6,Understand what people needp become independent and
be more aware of my surroundings) aimtrease Confiden¢a=6,Grab people’s attentionMake eye
contact).
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TEAMWORK SEAESESSMENT ACTIVITY

Participants were divided when it came tassessing teamwoiik a job andpart of sporting teanwith
an evennumber of responsedor eachstatement Participantsdid indicate that they sometimes
(50.8%, n=33) work as part of team with a community group. Therityagf participantsindicated
that they sometimes (46.2%, n=30) and often (44.6%, n=29) worked as paearhaat school or as
part of a learning project @ble8).

Statement Not at All | Sometimes| Often

| have worked as part of a team wittcammunity group | 21.5(14) | 50.8 (33) | 27.7 (18)

| have worked as part of a team in a job 30.3(20) | 36.4(24) | 33.3(22)

| have worked as part of a team with a sporting team 31.8(21) | 36.4(24) | 31.8(21)

| have worked as part of a school or learning project 9.2 (6) 46.2 (30) | 44.6 (29)

*valid percentages and frequency represented in table

Table8. Teamwork 8lf-Assessment
‘My goal is to improve'..

Participantsvere asked to list what they would like to improve with regards tortteamwork. Three
main themes emergedmprove teamwork skilleh=18, Improve team building skills, Better working
in team, Work well with team with supporiommunicate clearlgn=6,Talking to people that | don’t
talk to very often, Communication skills) ahtrease Confidend@=5, More confidence, Getting
better at trusting people).

PROBLEM SOLVING SEBFESSMENT ACTIVITY

When it came to problem solving 51.5% (n=34) offihdicipantsstated that they ofterknewwho to
ask if they had a problenTheystated that they sometimes can identity when there is a problem
(62.7%, n=42) and can work effectivity with others to solvddjamms (59.1%, n=39) (Talée

Statement Not atAll | Sometimes| Often

| can identify when there is a problem and use different| 6.0 (4) 62.7 (42) | 31.3(21)
ways to get good results

| have worked effectively with others in a team to solve 6.1 (4) 59.1(39) | 34.8 (23)
problems

I would know who to ask if | had a problem 4.5 (3) 43.9 (29) | 51.5 (34)

*valid percentage and frequency presented in table

Table9. Problem Solving Sefésessment
‘My goal is to improve..

Three main themes emergeaghen participants were asked about their goals with regards to their
problem solving abilityCommunicationn=12, Improve communicating ideals to others, Speak up
more), Teamwork(n=8, Working in a team to solve a problem, Getting along with peoplenaily
don't talk to) andCritical thinkingn=7, Think of more solutions to problems, Have more information
onthe problem at hand).
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INITIATIVE AND ENTERPRISE ACTIVITY

In completing theinitiative and enterpriseactivity participantswere mast likely to sit in the middle

Y

with the most common response being sometimes for the majority of theessiéssment statements.

It was encouraging to note that 43.9% (n=B9)participantsindicated that they often work hard to
solve a problem and find amawer. When handling new situations 56.19437) indicated that they
do it sometimes with ease and comfort. When approaching a difficult simatrticipantsindicated
that they rarely (30.8%, n=2@r sometimes (35.4%, n=23) feel hopeless and nega8uailarly,

participantsrarely (28.8%, n=19)r sometimes (36.4%, n=24) avoided doing something thatslook

difficult (Tablel0).
Statement Not at Rarely | Sometimes| Often very
all often
| do what | think is expected of me
rather than what | believe to be 3.0 (2) 7.6 (5) 45.5(30) | 31.8(21)| 12.1(8)
‘right’
I handle new situations with relativ
comfort and ease 76((3) | 13.6(9) | 56.1(37) | 18.1(12) | 4.5(3)
| feel positive and energised about
life 136 (9)| 6.1(4) 34.8 (23) | 30.3(20)| 15.2 (10)
It something looks difficultavoid | 15 510\ 2g.8(19)| 36.4(24) | 12.1(8) | 7.6 (5)
doingit
| keep trying even after others havt ;¢ oy | 4503y | 43.9(29) | 36.4 (24)| 7.6 (5)
given up
If I work hard to solve a problem, I
find the answer 15(1) | 12.1(8) | 24.2(16) | 43.9(29)| 18.2(12)
| achieve the goals | set for myself| 7.6 (5) | 22.7 (15)| 39.4(26) | 19.7 (13)| 10.6 (7)
When | face difficulty, | feel
hopeless and negative 15.4(10)| 30.8(20)| 35.4(23) | 12.3(8) | 6.2(4)
| relate to people who work very
hard, and still don’t accomplish 7.7(5) | 16.9(11)| 446 (29) | 23.1(15)| 7.7 (5)
their goals
People give me positive feedback | , ) v | 95 6) | 385 (25) | 35.4(23)| 16.9 (11)

my work andachievements

*valid percent and frequency presented in table

TablelO. Initiative and Enterprise Activity
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INITIATIVE AND ENTERPRISEASEHSSMENT ACTIVITY

It was encouraging to see that when askgdrticipantswere more likely to show initiative and create
work for themselves in a café scenaifbelow) with 53.0% (n=35) indicating that they would
sometimes compared to 42.4% (n=28) who indicated often (Tal)e

Statement Not at All Sometimes Often
If | was working at a café and themere no
customers, | would be able to show initiative and 4.5 (3) 53.0 (35) 42.4 (28)
create work for myself.
| have used enterprising skills in the past and
made something to sell to make pocket money 42.4 (28) 43.9 (29) 136 (9)

*Valid percentage and frequency presented in table
Tablell Initiative and EnterpriseeB-Assessment
‘My goal is tamprove...

When participants were asked to list their aims in improving initiative and erigergkills three main
themes emeged; Taking the initiativgn=15, Do things without being asked, Find stuff to do when
there is no customersgreative thinkingn=8, Thinking ahead, Think creative) &take moneyn=4,
Make things for people for money, Make more money and kegpgands busy).

PLANNING AND ORGANISINGASEEESSMENT ACTIVITY

Participantsindicated strongly that they were punctual getting to sohon time with 67.1% (n=47)
stating that this occurred often. In comparispparticipantsindicated that 49.3% (n=34) could not
organise their time and didn't keep a diary ofta do’ list. Participantssometimes recognised the
need toplan(66.7%, n=46and to prioritise tasks (62.3%, n=43) (Tali?g

Statement Not at All | Sometimes| Often
| am punctual and get to school on time 1.4 (1) 31.4(22) | 67.1 (47)
| organise my time so | can fit in all the things I needto (¢ 4.3 (3) 66.7(46) | 29.0 (20)
| plan ahead
| organise my time so | can fit in all the things I need to ¢ 49.3 (34) | 36.2 (25) | 14.5 (10)
| keep a diary or a to do list
| organise my time so | can fit in all the things I needto( 11.6 (8) | 62.3 (43) | 26.1 (18)
| prioritise tasks in order of importance

*Valid percentage and frequency presented in table
Table 2. Planning and OrganisinglSAssessment

‘My goal is tamprove...

Participantswere asked to list what they would like to improve with regards to th&nping and
organisation. Three main themes emergbthking lists(n=19, Write things down so | can remember,
Making lists / diary)Time managemenin=10, M&e time to do things, Do the task and time manage)
andBetter self(n=7, Try my best, Have more hope).
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SELIMANAGEMENT SEAESESSMENT ACTIVITY

Participans sometimes made a goal, planned and followed through (52.8%6) knew what their
strengths and weaknesses were (52.2%, n=36) and were able to managentiogions (65.2%,
n=45) (Table 3).

Statement Not at All | Sometimes Often
In the past | have had a goal, made a plan and follow 17.6 (12) | 52.9 (36) 29.4 (20)
it through to achievement something like, example got
your L’s or P’s to drive a car or completed a course.
| know my own strengths and weaknesses and what| 7.2 (5) 52.2 (36) 40.6 (28)
need to improve
| am able to manage my emotions, example when | ¢ 11.6 (8) 65.2 (45) 23.2 (16)
angry or upset.

*Valid percentage and frequency presented in table

Table B. Sef-Management 8lf-Assessment
‘My goal is to improve.’

Participantswere asked to list what they would like to improve upon with regardsheirtself
management. Three main themes emerg&dork on emotiongn=12, Manageemotions and my
strengths, Help understand my emotions, Emotions, not takinnggs out on the people around me),
Reach goal$én=10, Set goals and complete them, Achieve goals)Gatdrganisedn=10, Initiative,
Getting stuff early).

LEARNING SERSSESSMENT ACTIVITY

Participantssometimes took responsibility to ask for help (55.4%, n=36), comihetir homework
(55.4%, n=36) and to research a skill online (56.7%, n= 37) (Bable 1

Statement Not at All | Sometimes| Often
| take responsibility for my own learning, | ask for hel] 6.2 (4) 55.4 (36) | 38.5(25)
| do not understand something
| take responsibility for my own learning, by completiy 20.0 (13) | 55.4(36) | 24.6 (16)
all my homework
If | want to learn something new | might research the| 6.2 (4) 56.9 (37) | 36.9(24)
skill online

*Valid percentage and frequency presented in table

Table 4. Learning SelAssessment

‘My goal is to improve..

Participantswere asked to list what goals they would like to improve upon withargg to their
learning. Three main themes emergéearn new skilln=12, Better learning new things, learn new
skills),Improve confidencén=8, More confident, My overall self) akdk for help(n=8, Ask for help
when | don’t understand, Improve on homework skills).
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TECHNOLOGY SBSSESSMENT ACTIVITY

Participantsvere very confident with the use of the various technologies. They stated that they wer
often able to receive emails (74.2%, n=46), find infornmatin the internet (74.2%, n=46), send a text
(80.6%, n=50), and make a phone call (77.45, n¥t8yever,they were less confident about using
technologyto create a photaopy with 45.2% (n=2&}atingsometimes and 37.1% (n=2&)oo0sing

often (Table B).

Statement Not at All Sometimes Often

| use technology to send and receive emails, 0.0 (0) 25.8 (16) 74.2 (46)
write documents or pla games

| use technology to find information on the 1.6 (1) 24.2 (15) 74.2 (46)
internet

| use technology to send a text message 3.2(2) 16.1 (10) 80.6 (50)
| use technology to make a phone call 1.6 (1) 21.0 (13) 77.4 (48)
| use technology to create@hotocopy 17.7 (11) 45.2 (28) 37.1(23)

*Valid percentage and frequency presented in table

Table B. Technology SeAissessment

‘My goal is tamprove....

Participantsvere asked to list what they woukkillslike to improve with regards to technology. Two
main themes emergedmproved Knowledgén=13, Learn more technology, My knowledge on the
computer) andElectronic communication=6, Writng and sending emails and Set reminders on

phone).

Participant Aidertompleted work
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TRANSFERABLE SKILLS CHECKLIST ACTIVITY

Participantsvere asked to compare a series of responsibilities that were traaiskebetween home,
school and the work environment. The school and workirenvnent were deemed to be similar with
many of the participants ticking both school and work for each responsibility listed. Wearing
appropriate clothing (16.9%, n=14), bringing money to buy fd®.3%, n=16) and coming back from
breaks (9.8%, n=8) were all rated low for home environment howthey were important in the
school and work environmentdnterestindy participantsranked getting along with people and
making your own travel arrangements in all three areas with an equal level oftamge.

Responsibility Home | School | Work

Make your own travel arrangements 67.5(56)| 61.4(51) | 62.7(52)
Arrive on time each day 34.9(29)| 74.7(62) | 69.9(58)
Bring your phone fully charged 45.8(38) | 50.6(42) | 65.1(54)
Wear appropriate clothing or uniform 16.9(14)| 73.5(61) | 73.5(61)
Bring your own food, or money to buy food 19.3(16) | 72.3(60) | 67.5(56)
Call if you are running late or not able to make it 37.3(31)| 60.2(50) | 71.1(59)
Pay attention to safety instructions at all times 42.2(35)| 71.1(59)| 71.1(59)
Let your supervisor know if you have finished your tasks 20.5(17)| 55.4(46) | 67.5(56)
Come back from your breaks on time each day 9.6(8) 71.1(59)| 71.1(59)
Try to finish your tasks each day 42.2(35)| 73.5(61)| 71.1(59)
Clean up your area at the end of the day 55.4(46)| 74.7(62) | 71.1(59)
Get along with people around you 60.2(50)| 71.1(59) | 72.3(60)
Ask for help if you do not understand the rules or responsibilit 34.9(29)| 74.7(62) | 72.3(60)
Report anything you think might be a risk to yourself or otherg 44.6(37) | 68.7(57) | 72.3(60)
Be aware of the emergency evacuation procedures 49.4(41) | 72.3(60) | 72.3(60)

*Percentages and frequency presented in table
Table B. Transferable I8lls Responsibility Kecklist

Responses from thparticipantsindicated thatthey were confident utilisingtechnology, yet lacked
confidence when learning new skills, communicating, teamworkplpro solving, initiative and
enterprise, planning and organising, and learning. The findings reveglahatipantshad a positive
attitudinal shift as a result aftage 1,1 Am Exploring’ and they were prepared to apply for a job and
participate inthe formal interview process.
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5.6 FOCU&SROUPBHEMATIC ANALY.RBERENTBARTICIPANABIDTEACHERS

These focus groups followed a series of workplace informationosesthat were scheduled at the
five sites. The sessions were designed to provide attendees withgortopity to gather information
from a number of education and training providers, discuss options and plaifefaifter secondary
school. However due to COVID restrictions only three sessions were held, with the Warragul and
Bairnsdalesessions unfortunately being cancelled.

Focus group discussions were conducted at the Leongatha,a®a Traralgon sessions in February
2020 with a total of terProgram participarg, three teachers and seven parents takpagt (focus
group questions Appendiy.3

Thefindingsof the analysis will be presented undeur major themeghat wereidentified (Table

17).

Major Themes

Filling the Gap Finding a Tribe | Stepping up to work | You can do it,e&6 you can

Tablel7. Major hemesof the Focus Group Thematic Analysis
FILLING THE GAP

It was identified that the Program was unique and filled a gap that currently @ristsginstream
schoolsin ensuringthat all students are provided with the opportunities to learn the neeegskills
and attributes required to successfully join the wiarce or enrol in further educationA teacher
commented that'... some stuaes who fall between the cracks That don’t actually get identified
with funding but still need that additional suppb(T). Inaddition, it was identified that the schools
were not able to provide the level of supported learning that was requicedall students One
teacher spoke aboutding involved in the l®gram:

‘It's definitely highlighted to me the shortfalls in secondary school educatioruftergs with
disabilities or learning barriers for the resources to support {fiat

The recruitment oparticipantsinto the Program was at times difficult with many parents opting not
be have their child involved, adamant that the Program was not designed dormibeds.Teachers
noted that when approachegarents manywere reluctant to discuss the possibility of their child
becoming involvedWe did have a bit of a challenge. There was two students that | wanted to bring
over and one other family just totally tefed (T). There were concerns abopfrticipantsbeing
identified with a learning barrier, statingy,.some parents don’'t want their kids labelled. When | asked
for names, we came up with a list of five kids. Two just flatly refusegdh8iher it's becaues of the
labelling of students with disabilities and learning barfigfi§. Inaddition, many parents were
reluctant to become involved, worried about the levdl supervision and support that was being
provided during the Program. A teacher noted thatmany of our parents get nervous about, how
well supported is my child going to bé®).

Of those that did become involved thegmmentedabout the extra support that was provided during
the Program as an important element to its success. Parentggthtathat the combination of a
Facilitator plus additionalolunteerswas a recipe for success, with one parent statitiged the ratio,

9 Focus group participants are identified &gachers (T), Parents (P) and Participants (S)
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like you had your person who was teaching, and you had your support pé@sohhey wenton to

say that the staff experience also contributed toithebility to respond to thgarticipantsin a positive
manner,‘l think there was a big benefit to the number of people who were in there, and that they al
had an understanding that not everyone is going to understand language the same way or respond
the same way(P. The parents did comment on the need for more regular communication between
the Program staff and the parents so that they could be invoimedinforcing learnings at home help
and with understanding the of worl, think the feedback needs to be a uwéay thing thraughout the
Program. Like at the end of the week, just a breakdown of what each kid or yourvdhgldthey've
achieved what they've struggled with, all that sort of st@#. Many said that they were happy with
the level of communicatioprovided,’l found it positive, and | know they wrote back if | had a question
about something through the Facebook pafi®).

Theparticipanscommented on the differences between being at school attegdhe Program, from
the way staff spoke to them tbow it made them feelParticipantscommented on the feelings of
being supported and really listened td@hey just cared about what you thought and said. They would
actually listen to what you've got to say and where you strug@e They felt that biang involved in

the Rrogram was an honour and that there were consequences lif stepped out of line in the
Program,’... to be in th€rogram, it was privilege, you step too far out of line and you weren't going
to come back in(9. Participantswent on b comment on learning in the school system, some
teachers in high school, they sometimes watch you for a certain question or somktieisgmetimes
you're not finished and you just fall behin@. The Program providegarticipants with the
opportunity to speak up in class, feel valued and to ensure they all aBle to keep up with the
content being delivered. Ongarticipar stated, ‘... you can like take your time, not like other teachers
(9, and that the Pogrammade surdhat they'Don’tleave anyone in the dug9. Overall, the teachers
noted the positive changes in thgarticipantsand the professional way in which tieogram was
conducted.

‘I think there’s nothing but positives.from the way theProgramwas set up, we were kept
informed, it was very well organised, the processes were great. Notlyppgd through the
cracks. It was fantastigT).

FINDING A TRIBE

As with the focus groups of the Partners, Project Team, Facilitators dmcte®rs, a major theme
identified was that of finding a tribélhe participants although apprehensive at first, quickly made
friends and felt secure within the learning environment,the first day | turned up | was very scared
and didn’t talk to anyone, and at the end | think | came out witbw@ple of people | could call them a
friend (S) andl think two or three classes in, that's when you started to click, so ydd learn and
have fun (9. Participantsexperienced a real sense of belonging while feeling that their attempts at
the workwould not be judged by th&acilitatoror other participants ‘Feeling like they belong. They
could really make mistakes without anyone else really...No one judging(f)eRarents were pleased
to watch the friendships develop during therégram asparticipantsmoved out of their normal
comfort zones to speak with other'He talked to kids that he wouldn’t usually talk to. He kind of
figured he’s not the only one with a disabili(l) and’l think that was a really nice thing to be abte t
see other kids and get friendships with other studefis

The parents were reflective of caring for a child with learning barriecgin look up and someone is
either smiling at you because they've seen something he's done or there'ssatifs@actions, he is
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noticed and that's a good thing in some ways and in other ways, there is a tag that goes (#th it
Another parent explained,

‘Then you've got the other end of the stick as Well child]is autistic and doesn't look any
different toany other kid and she's put into a different category and then when they actually
start talking to her and interacting with her, they are like there's somethimger here like
there's something a bit oddP).

There were a number of parents who spoke lud faily barriers to ensuring that their children were
provided with every opportunity to have new experiences leading intorthéure. The Program
provided participants with an alternative learning environment in which to meet friends and learn
new skills free from judgement.

Thepatrticipantsalso developed tolerance and understanding of others dytive Pogram with many
noting the disabilities of others in comparison to their own learning barriersit kind of opened his
eyes to the fact that he’s not the only one, but there are kids that are worsieanfthin (P. Being

part of something special together with others made the Programueiiq its deliveryespecially
compared to the school environmerit,.she just likes being a part of something because as growing
up through school, she was ostracised because she was different and | think it's beipgratedr

and everyone was the same, yééB. The parents and teachers alike noted the impact the Program
had on participart’s level of confidence, and ability to sedfflect, ‘| think they had also seen
themselves have so much personal growii. The sense of belonging, being comfortable with the
learning environment and the other participanggseatly contributed to that feeling of findingtebe.

‘Wrapping up with a ‘How am | feeling now’all students reported back to have really enjoy
the whole process; from going shopping for professional clothing to practicing being in an
interview type situation. They all expressed how much more comfortablefelt about being
interviewed, which igvonderful to hear!
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STEPPING UP TO WORK

The Program hasleverakey objectivesn preparing participant$or their work experience placement.
There was a need for the staff to teach the participants the realitiegaoking that everyone starts

at the bottom and works their way up to the top, that hard wonkdadedication are important
attributes.

‘Trying to tell kids, you get there, you're got to start off with spieg the floors and cleaning.
He says, I'm not going to do that. They run from that sort of thing, tineynrealise you've got
to eat your main meal first before you getsdert, the easiest way to put it, isn't it, really?
They want their desrt first’ (P).

Many participantshad a false sense of what working for a living wouldikeuntil they experienced

it first-hand,’l think[my child]had a false idea of what work really is. | don't think she realised what it
entailed until she experienced (P), and another parent stated, that they learned that | can't just

be there andust say, | don't feel like working today, that's not a cho{Ee

The success of the work experierredied onhaving the righparticipantmatched to the right work
environment to the right employerfWell, you've got to have obviously the right placement and the
right boss (P. The work experience had the effect of demystifying the work environment, takiay a
the fear and exposing the pecipants to possibilities that exist post school. Motivating Eapants to
engage in further education and trainirig,.the work experience component in particular showed him,
actually that bit | can do really well. | think he learned that what comes next isn't 8dd@ch has been

a big help(P).

Preparing for the work experience placement includedsé t@ a shopping centre to choose the right
outfit and the development of job interviewing skills and techniques. Tisé dtep was getting the
participants to engage in the activities, which to some was the first hurdlbis challenge was having
that willingness to participate(P). However once engaged tlparticipantslearnt communication
skills, interviewing technigues, and importance of spegkip and asking questions. Oparticipant
commented,’...they teach me how to like, to not be nervous and don't like fiddle around during a job
interview (S), and another said:

‘It gets you ready for the workforce. They teach you a lot of skills that yemuwalgen you go
for an interview and what youwhat skills you need when you're at wofR).

A participantwent on to saylt helped with my communication and organisation, all those types of
things. ...... Just not mumbling and all that, like, not talk quiet and(Suff

The Program focus on transferable skills, particuleslymunication, was noted as being essential to
the participant’s success during the work experience phase. Qasricipantsaidthat the Program
taught him,'Communication and knowing how to speak to actual workers and clients and(Shuff
and another saidIt was really good, fun, you get to meet new people, build on every-skilléng,
communicating and jobs(S) It wasimportant that participantslearnt the importance of being
organised, getting to work on time and for others learning how rtdependently catch public
transport to and from work was a big part of their learnif@rganised. Got to have everything to be
ready to go to work(S). Severaparticipantswere later offered part time employment as a result of
being involved in the Program.

There was a period of adjustment for both the participants and employaiagithe work experience
phase. One parent suggted that more support was warranted to ensure that tharticipantsfelt
secure and that the employers were provided with enough information and stegedgd
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communicate effectively with theml think the actual work experience, the very first day saede
more supported than you just drop the child off and good I(BRk Knowinghe participantand their
personalities helped with communicatioh think people actually having an understanding of her was
probably one of the challenges, but as they got to know her, and that it became much(@asldrere
were severalcomments about exposure of thparticipantsto the workforce and exposure of
employers to theparticipants which would lead to greater understanding ofitlmapabilities ‘The
more exposure these kids have to the workforce, the mareess they’ll have, and the more exposure
they-the employers have, then the more success we’ll have with getting kids into thoeg (@) and
another stated...these kids are so capable of doing so much, it's just getting out (Rere

The teachers also noted that the skills learnt for interviewing and work experiende lbe seen at
schoolnoting the way participantsengaged with staff, made eye contact andke clearly,’...he
follows instructions really welHe speaks really well to the customers. | guess those skills that were
taught in the programme have come throdgfi) One participantsummed up the experience by
explaining the difference between work and schdol,when | was actuallgt work, | would look
forward to what I'd be doing, so learnt faster. When | was at school, | wasfamwilling, so it's less
enjoyable (S).

YOU CAN DO IT, YES YOU CAN!

TheProgram empowered th@articipantsto strive for brighter futureslt reinforced eaclparticipants
strengths and attributes while building up their overall confidence leveB.ifidrease in confidence
was noted by the parents, teachers and tharticipans themselves. One teacher stated.they just
become more and more engaged, and, | guess, my hope would be that the kids woulg deutedtip
a social connectidr(T). Another teacher spoke of the change tpaticipant,

‘I had one of my students who was very withdrawn. No confidence at all. We brougheher ov
to the | Am Ready last year and just the change in her was just dramatic thiHirst couple
of weeks.(T).

There were a number oparticipantsthat have since gone on to enrol in further training, and
education, ‘It's sea two of the kids go from really not socialising or even being able to hold a
conversation to having confidence and now one’s enrolled fulltime in TAFE, anotlsgyantieipating

in a work placement in VCAL, Year 12. It's fanta3tjc

Participantsgained greater understanding of the realities of working and the skills and ateb
required to be successful. One teacher notés all about the confidence that they gained here and
the skills, and the knowledge that they didn’t have beforehand about different job oppatuttitt
they can do(T), stating that the changes in tiparticipantswere noticeableéOnce she started the
course, came out of her shell and just the confidence that came out of her was'§usist a whole

like an overnight turnarounidT). One studenstated, ‘It brought confidence out a lot and opened your
eyes of what you want to do and’b§. This growing sense of confidence and personal growth was
repeatedby a number ofparticipants ‘More confident, and I'm finding like I'm more talking my
opinion rather than standing back and waiting for someone else to do somet8Biragd again...help
you build your skillset in talking and confiden@ Theparticipantsfound their voices, were able to
speak up and to be heard, while feeling valuédan open up and speak more and not hide what I've
got to say (9. Oneparticipant pointed out that the level of support from the participating in the
Program continued long after the weekly sessions had finisHéd,lots of fun and it's very helpful.
Even after the Program’s finished they’re still there to support {&u

Parents noted that tb changes to the participantextended into their private lives with the
transferable skills helping with everyday interactionsnow when we're arriving at an appointment,
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she'll say[her name]and I'm here to see the Dr It's given her that bo@tand‘He’s more willing to
give things a go. Even going to TAFE last year was a huggRephe skills learnt in ther®gram
helped build the participaris confidence andencouraged them to look beyond high school and into
the future. Participantsalso gained confidence in their own abilities with many gaining a sense of
achievement upon the completion of a task,..after he wrote the list down, he actually realised that
I’'m not as stupid as | thought{P) Manystruggled with the change in daily routine in the beginning,
having to make new friends and get to know strangérthink it gave him a level of confidence that
being in a mixed group without his family aroui). Participantsggained a new level of Hereliance,
independent of their families through the experience of the weekly sessions ioragign withthe
workplace experience. The participareghibited a sense of pride at their achievements in the
Program, ‘I don't think you can beat a kid that's proud of what they've achieved. That's pretty
awesome(T).

SUMMARY

The combined data from parents, teachers faticipants who took parin the Frogram confirmed
the importance of finding a tribe, feeling comfortable with the learning emriment, building
confiden@ and recognising that therégram fills a learning gaghat currently exists. TherBgram
works on developing transferable skidlad it was evident that the skills and lessons learnt through
the Programtranslated into personal livesith visible changes noted at home and in the school
environment.

Participants Jamie and Clar
working with Baw Baw Shire
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5.7 EMPLOYER, ORGANISATION AND SCHOOLS SURVEY

At the conclusion of Stage 3, ‘I am Ready’, surveys wetebdigd electronicallyto employers,
organisations and schools that participated in the Program. Eight emplaye organisations and
18 teachers respnded to the survey?

SURVEY RESPONEEPLOYERS AND ORGANISATIONS

Responses from employers and organisations included two females andlsix with the majority

aged between 3&5 years of age (75%, n=6). They were located in the Baw Baw (38%, n=3) and
Latrobe (62%, n=5) regions and came from a variety of industry typleslimg; retail, construction,
government, a neighbourhood house, telecommunications asdaal enterprise.

Most ofthe employers (88%, n=7) either Agreed or Strongly agreed that theywddlprepared and
supported during the R gram experiencegoing on to say that they would participate again (88%,
n=7). They thoughthe participantswere well prepared (Strongly Agree/ Agree 75%, n=6) however
50% of employers were unsure whether there was a place in their organidatithe future. Over
63% (n=5) of the employers attended the organisation training session wWithd@Qdhose agreeing
that the training helped to prepare them for hosting a participamkll the employers had hosted a
student on placement before and all agreed that they wadddsoin the future.

Combining the strongly agree and agree responses 100% (nth@)erhployergound theparticipants

to be wellbehaved,punctual, presented neatly and communicated effectively while orir tiverk
experience placement. The employers also found pgaaticipantswere well organised to complete
tasks in a timely manner, open to learning new skills and work as part of a teéfm (88) with a
further 12% (n=1) unsure. There were mixed responses tojtiestion relating tgarticipant ability

to solve problems with 50% (n=4) strongly agree / agree compared tq58Hpbunsure There wae
similar results forparticipantsbeing able to take initiative with 63% (n=>5), strongly agree / agree
compared to 37% (n=3) unsure.

Not all the employers were happy with the amount of tirakowed and preparation pior to the
commencement of the l®@gram and made suggestions to improve the communicationprovement
needs to be made in terms of lead time provided to the organisatwo weeks is not sufficienfilso,
the school's communication in relation to the student was poor and often adversgEiaiployer
survey)

The employersvho engaged in the Programvere quite positive. One employer staté..we are so

pleased to encourage those with learning difficulties into active service and jpatitiai in the
community.....to help them see they are valued and have a valuable role to play in day to day
interactions with others Another employer commeet on the positive egerience and the place for

the Rrogram moving forward into the futuréthe participantsve have been involved with through the

I Am Ready Program have been a pleasure to have on site...... we hope to continue to iﬂamcerN
I Am Ready Program to offer further opportunitig@@mployer survey)

SURVEY RESPONSES: SCHOOLS

Therewasa total of 18 teachers who completed the survey. Of those that responded 83% (w«l8)
male, 17% (n=3) were female with the majority 43% (n=6) aged in th'sir\sith 29% (n=4) in their
40’s, 21% (n=3) in their 30’s and one participant in their 60’s. Therityajadicated that theywere

10 The results are presented in valid percentages and number of participants / frequency (n=X)
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from the Bairnsdale region 46% (n=6) with teachers from Sale (15%, n=2yatten (15%, n=2) and
Morwell (23%, n=3) also completing the survey.

The teachers indicated that they clearly understood the ProgE00%, n=18). Althotgthe majority
89% (n=16) agreed that they felt prepared to support plaeticipantsin the Rogram there was one
teacher who was unsure and one whtatedthat they were unprepagd and would not recommend
the Program to other participants.

‘Lack of communication to the school, parents and student caused considerable anguish to the
family and the student. Teaching staff found it lacked organisation and structure

It should be noted that 72% (n=13) Strongly Agreed and a fugB@es (n=4) Agreetthat they would
recommend the Pogramto participantsin the future.

The teachers felt that in general tiparticipantsperformed better in class as a result of taking part
the Program with 77% (n=14) strongly agreeing / agreeing plaaticipantswere better at working as
part of a team, more organised to complete tasks (67%, n=12), prodadra (72%, n=13), show more
initiative (72%, n=13) and communicate effectively (72%, n¥i8yever, 50% (n=9) of teachers were
unsure if the changes accounted for an improvement in ctesarbehaviour. It should be noted that
a number of teachers wengnsure ordisagreed that the Program help@articipantsto be better able
to solve problems (28%, n=5).

The teachers commented that thé#nitial promotion of the Fogram was unclear, howey with
clarification that the Program was beneficial for students with learning barneade it easier to
identify possible candidatesDesijite this, teachers praised therégram and commented that
‘students always looked forwaito the IAR [| Am Ready] Dand thoseparticipantswho didtake part
fully in the Pogram had‘grown and developed personal and employment &kdisd that ‘their
confidence has grown so much

Teachers made comment that tHerogramwas useful fomparticipants that required more support
with employability skills training, but perhaps could be improved to engagawietrally challenged
cohorts. For examplene teacher stated,..the | Am Rady Program is fantastic for those students
who needgentle support and directiorand that the‘'more streetwise stulents .... did not relate to
the Program as well and therefore did not get as much out.déspite this teachersommentedon
the strergth of the Pogram to prepareparticipantsfor work placements....students really enjoyed
personal grooming and preparation for work placemeRtrther,‘..as schools we probably need to
work more closely with the | Am Ready team to ensure that students are very afitae expetations

of their participation/ involvement of the dgram'.
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The aim of the series @forkshopsthat were held for the Partnership, the Project Team, Facilitators
and volunteersvas twofold. Firstly, as part of the participatory evaluation proctesworkshops
enabled collaboration and participationin the evaluation procegs and outcomeswith the
Partnership and Project TearSecondly, the workshops built capacity within the Parship and
ProjectTeam. Topics covered included, planning, measuringesatliationtools, thematic analysis
and writing recommendations. Workshop 2: Reflection also provided a rich safrcata as
participants reflected on the planning and implementation of Stage heProgram.

5.8 CAPACITY BUILDING WORKSHOP&@RRKSHOP FEEDBACK

WORKSHOP 1: MEASURING SUCCESS
CAPACITY BUILDING

This Workshop, facilitated by the CRlads attended by the Partnership and the Project Team and held
during the Project planning phase. The Measuring Successdbvalloped by the CEU was used to
enable participants to consider what success looked diké how it could be measured from three
perspectives, the funder, the Program participants and Ptaetnership As a result of thisvorkshop

the Evaluation Plan was shaped to meet the requiremeftie Partnership and stakeholders.

See Appendid for the completedEvaluation Plan
FEEDBACK

Feedback from the four participants attending the workshop was posifilevorkshopparticipants
(100%, n=4) agreed that it was structured to assist learm@igyant to their learning needs and that
the Facilitatorpromoted discussion and group interaction. The only suggestias that the session
needed to be longer, however allorkshop m@rticipants indicated that it was extremely likely that
they would reommend future workshops run by the CEU.

The best elements of the workshop were:

X Learning how to differentiate measures to evaluate
X The cedesign element, listening to our needs
x Talking through all aspects of evaluation

Suggestedreas for workshop improvement include:
X Would have loved longer to get into specifics of certain evaluations
General comments include:

X Looking forward to working with you all.

WORKSHOP 2: REFLECTION

Afull day workshop after the completion of Stage 1, ‘Il am Exploring’, vggsed to bring together
all those who had contributed to the Program to date. fatof 20 people attended, representing the
Facilitators and volunteers (classroom support parssl), associated agencies, the Partnership and
Project Team and a representative of the Program funding body.

CAPACITY BUILDING
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This workshop, based on the CEU LRParn, Assess, Participat®)ol, allowed time for the
stakeholders to reflect on the @hning phase and Stage 1 of the Program.

FEEDBACK

There were 18 participants who completed the workshop feedback form, cktli@% (n=14) either
Agreed or Strongly Agreed that the workshop was relevant with 22% (n=4ydJistotal of 67%
(n=12) eitherAgreed or Strongly Agreed that the workshop was structured to assist Igamith
100% (n=18) Agreeing or Strongly Asing that the &cilitator promoted discussion and group
interaction. Of those that completed the feedback survey 78% (n=14) gavesseb8, 9 or 10
indicating that they were extremely likely to recommend future workshbyp the CEU. The remaining
4 participants rated the likelihood of recommending in the future as a 7 (2%#%3),and a 6 (6%, n=1).

The best elements of the workshop acding to theworkshopparticipants were:

X Being a part of an amazing team, who are working together to help and assist studeiitis out
the community

X Others opinions of how their program went. Offering ideas of improvinglthen (Ready)
Program

X Watching the kids grow over the 8 weeks and build confidence

X Reading others view and adding too was an 'eye' opener

X The engagement of all presentvillingness to share feedback and experiences

Suggestionfor improving the workshojincluded:

X Pose questions to explore both positive and negative feedb@ekluation ' tends to promote
how can we improve / fix? Which generates more negative comments than positive.
X More time to talk to other groups

General comments included:

X llook forward to vatching this Pogram grow and evolve as time goes on. Thank you for this
amazing opportunity to be a part of it.

WORKSHOP 3 THEMATIC ANALYSIS
CAPACITY BUILDING

This workshop introduced the Partnership and Project TéarBraun and Clarke (2006) six ste
approach to thematic analysis including, familiarising yourself with the data, genenaitiiag) codes,
searching for themes, reviewing themes, defining and namiegs and producing the report. The
analysis focused on the transcripts collected in Kgbop 2.

FEEDBACK

There were five participants who completed the workshop feedback fmilowing the thematic
analysis workshop, of those 100% (n=5) either Agreed or Strongly Atiraethe workshop was
relevant, structured to assist learning and thdte facilitator promoted discussion and group

1 The results are presented in valid percentages and number of participants / frequency (n=X)
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interaction. A total of 80% (n=4) rated the workshop a 10 extremelyylikefecommend withthe
remaining participarggiving the workshop an 8 (20%, n=1).

Best elements of the workshop according to the participants were:

X Learning how to break down data. Learning what was important and what was useful

X Seeing where we came from at the start of the day and how we were able to reach an end
point through the culling of quotes!

X Learning the method of evaluatioWorking with the Evaluation Unit

Suggestionfor improving the workshomncluded:
x Probably needed more time
General comments include:

x The workshop was very specific to the small group invelaagtry positive experience
X It was good to do taskedividually then together as a team.
x Thank you for including our Team in the process.

WORKSHOP 4: WRITING RECOMMENDATIONS

Writing recommendations were explored in this workshop. Key findingee vpresented to the
Partnership and Project Team who wehen able to craft recommendations to be included in this
report.

FEEDBACK

Six participants completed feedback forms all of wifich6) Strongly Agreed that the workshop was
relevant, structured to assist learningathat the facilitator promoted discugsn and group
interaction. A total of 83% (n=>5) rated the workshop as 10, extremelly li& recommend, with the
remaining participant noting that workshop was relevant only te Biogram.

The kest elements of the workshop according to the participanesev

Getting together as a partnership and celebrating our work
Learning about evaluation processes

The positive vibe

...workshopping recommendations and discussing common themes
The information provided

X X X X X

Suggestionfor improving the workshojincluded:

X Nothing!
x All Good
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6. DISCUSSION

IMPACT OF THE PROGRAM ON PARTICIPANT CONFIDENCE

There was overwhelming evidence that thdm Ready’ Progragontributed to increasd participant
confidence towards not only being able to apply for a job but also to engageeamingful
conversations with peers, teachers and potential employers. Raatits increased confidence levels
enabledmore classroom engagement &lsey became invested in the activities and work readiness
content. Participants were also encouraged to be-sgliective about their own achievements with
many explaining how th@rogram helped them to become more tolerant of others, patient with
peers, proactive wit employersand seeking clarification when unsure. Throughout the eight vgeek
of Stage 1 of the ®gram the teachers noted a dramatic transformation of the participants & th
classroom with many going from zero engagement to asjirgstions in class. Theansformation
was also noted from parents who cited examples of their children mindiftheir behaviour, for
example, being awake and dressed ready for thAm Ready’ Programay, arranging their own
transport to and fronthe Fogram and being more engaged in conversation.

IMPACT OF THE PROGRAM ON THE EMPLOYABILITY OF PARTICIPANTS

The participants developed employability skills that were able to be transfente their school and
home livesmakingeye contact, verbalising questions, seeking ctaifon and reduction in fidgeting
behaviours. Thérograms focus onactivity-basedlearning introduced trust base lessons which are
important when working as a team member in the work environment.ringsving skills including
dressing for interviews assed participantdo become familiakvith the requirements of successfully
gaining employment. Many of the participants hayanedpart time employment as a result of thie
Am Ready’ Program

CHANGES IN ATTITUDE

There was aoticeable change in attitudes throughout the duration b&tProgram. €©note was the
willingness of the employers to participate in futdieAm Ready’ Prograsnsupporting school aged
studentsto gain valuable work experience. The schoolspwere at first unsure of therBgram, the
suitability of their students to engage in the content and the disruption to themal classroom
activities were impressed with the dramatic changes in the pagants attitudes and behaviour
becauseof their participation in theProgram. The &cilitators, who each camwith their own
individual teaching experienceommented on the repetition of the activities and at times questioned
the purpose of the taskhowever, all responded positively to therogram and would volunteer to be

a Facilitator in the future. Facilitators reflected that their understandihthe tasks angequencing

of the Workbookgrew as the weekprogressed|eadingto the mock interview andvork experience
The parents who engaged with tiReogram were also pleasantly surprised with the outcomes and
were encouraged by their children’s interest in future daoyment and or further education and
training.
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TESTIMONIAL

A participants school teacher checked in witie coordinator to see what his behaviour had been

like during the | Am Ready sessions as he had been in trouble at school for unacceptable clasjgroom
behaviours. Thedgilitator advised thathe participantis amodel student who participates well an
appears to be getting along with other participants without incident. In addition, the particgpant’
mother messaged the coordinator aolvise that the Friday of the Program was the only day she fid
not have troublegetting him to go to school. He is very excited about his placement opportunityjhis
term.

PROGRAM ACTIVITIES

The'‘l Am Ready’ Programmvolved a combination ofWorkbook tasks, activities, field experiences
(purchasing of interview clothing) and workperience placement. Initially there was concern that the
Program was too short and did not include all the essential skills related to gaaniptpyment for
example resume writing However,as the time progressed it became evident that the intent & th
delivery was a deliberate strategy to enhance learning. The success ofapge delivery was
further emphasised by the employers who noted the leviepeeparedness of th@articipantswho
transitioned to the work environment smoothlgeveralstakehdders suggested that although the
commurication between thél Am Ready’ Prograand other stakeholders was responsive it could be
improved, with emphasis on reporting of participant progress and learning negdkeFexploration

is recommended to investigate an online option for théAm ReadyProgramin order increasets
transferability and its sustainability into the future. A hybrid approach is recondenvhich
incorporates both a facto-face andanonline element to the B gram.

CAPACITY BUILDING

Throughout the duration of the evaluation, a number adpacity building activities, have been
arrangedto ensure that the'l Am ReadyProject Bam continue to develop evaluation skills and
techniques. Using a participatory evaluation framewartidel,the CEU enasraged thePartnership

and Project Bam membes to be part of the evaluation decision making throughdwt Program
Workshops included, measurirgliccess, thematic analysis of Facilitator focus group discussions,
developing project recommendations, review of related literature, datéection toolsdevelopment

and analysis and dissemination of project findings in peeiewed publications.

EVALUATION OBJECTIVES

The'l Am Ready’ Programas able to achievall the project evaluation deliverables. The evaluation
included over 11 separate data collection points including workshopitéesivfield notes, quantitative
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data collection and analysis, interviews and focus group
discussions including thematic analysis, employer and
teacher surveys and interviews with the | Am Ready project
team and project funders. The evaluation was committed to
showecasing the opinions @l the relevant stakeholders to
present a triangulation of findings in order to fullyfarm
future development of the Rgram.

The Program was able to facilitate 89 participants in th&m
Ready’ Prograrin 2019, acrossix local governmerdreasin
Gippslandngaging with 3&dividualsecondaryschools and
specialist schools. There was strong evidence that
participantsgained confidence as asult of being involved in
the Frogram which has led to a number ghrticipants
enrollingin further education and trainingnd gaining part
time employment. Stakeholders including teachers, parents,
participants, Facilitators and volunteer staff all expressed
their support for the'l Am Ready’ Prograto continue in the
future.
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6.1 CASE STUDIESD REFLECTONS

Case Study % Phik

Phil was a Year 10 student when it was suggested by his school caaehsrtthat he might benefit
from participating in thel Am Ready’ ProgranBuilding his confidence and goal setting for the future
would hopefully provide him with the skills neede&dpursue his career interests.

He was struggling to engage with work related skills activities such as reguting and his inability
to communicateand collaborate with others was noted as a potential barrier to future employment
or work experience adtities.

At the beginning of the 8 week ‘I| Am Explotiatage of the ProgranRhil wasn't keen to engage in
activities or class discussions. He spent a lot of time drawingsinvorkbook. As the weeks
progressed, thé&acilitatorrealised that he was takg in the content. Opportunities to engage otee
one produced some great conversations indicating that he deeloping an understanding of
employability skills and the world of work.

Phil had a very successful work experience placement where higenpvas able to identify that he
was very skilled and interested in information technology and office admtiish. He received a
glowing report from his host employer in the form of a letter and was invited lad¢& complete
some more work experienceith potential for parttime employment.

Phil decided to exit the school system in June 2020.cbtgacted his host employer for work
experience about any potential work opportunities. In respe Phil was offered a part time role with
the company as a Jior IT Administrator.

FEEDBACK FROM PARENT

‘I wanted to say thank you for how much we have seen Phil grow thrihegRrogram.
Through the work experience placement he has grown in his comfort with receivingepositi
feedback (regularly discounted/undermined it previously), confidence in his appearance (no
more hiding in hoodies, rather wearing his work clothes with pride), initiatiaep in and
problem solve. After receiving his feedback from his employer at the conclusworlof
experience for the first time in a long time he was genuinely happy and proud. He couldn't stop
smiling

FEEDBACK FROM EMPLOYER

“Just wanted to touch base and let you know that Phil has joined the team on a part tirme basi
as our Junior IT Administrator and has begun working for us today, hittingyrinend
running!”
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Case Study 2 Kelly*

Kelly was disengaged from school and had poor attendance for some hm&:egs nominated for the

‘I Am Ready’ Progranm the hope that it would build her confiden@nd spark some interest in
developing some future goal$he school was very surprised and pleased to know that she attended
90% ofl Am Exploringworkshops even being resourceful enough to arrange her owrsgrart. The
school was also pleased that ielas excited about the prospect ofwaork experience placeent

with a local employer. Thea®&gram and the work experience opportunity providisg confidence for
Kelly to consider some options post school.

She was still keen to participate in the work exdpnce opportunity arranged through theAm Ready’
Programas a volunteer at a Toy Library and was also referred to a Skills First Connect progh&ifa.at T
She commenced Certificate | in Vocational education and continuesrtotaward her goal of further
trainingandfuture employment.

Case Study 3 Sally*

Sdly was an enthusiastic participant in theAm Ready’ PrograntShe was recommended to the
Program by her teacherat schoolas she lacked confidence in her ability to gain employment. Sally’s
confidence and aspiration about being able to gain future employment hadqugly been affected
when she experienced some significant discriminationirdu@ job interview upon disclosing her
disability.

Sally was a committed participant to tieogram. For example, one week when she knew she would
not make the éllowing session she broughtp@rtable memorystickso she couldecordthe videos
watchand complete the activities in th&orkbook. During thél Am Exploringsessions Sally was able
to recognise her own strengths based around the employgtskillswhich were articulated during
her shining mock interview.

Sally completed her work experience component at a local supermarketv& so excited to begin
the opportunity she started during the school holidays. She was thrille@ @mbke to gain expegnce

in a workplace as she wanted the opportunity toldwin her time management and customer service
skills. Sally realised through this experience she needed a supervisomtdehthe task required as
opposed to just instructing.

At Sally’s mock interview she was able to demonstrate her employatiity so well that she was
referred for an employment opportunity locally by her interviewer. Sally approathedvorkplace
regarding the position and was able to communicate where sbeded support, ampleted a trial
and gained employment in a busy kitchen.
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Reflection—Daver

‘| just like to give you an update on Daue: went for a job interview at McDonald’s and interviewed
fantastic and they gave him a job on the spot part time aftdrool. | cannot thank you lady’s engh
for helping him with thél Am Ready’ Prograifhank you(Dave's Mum).

Case Study 4 Ashr

Ash completed a placement during term 3 with a Civil Constmu@&@mployer and fitted in so well that
he was asked toontinue his placement on Fridays until the end of the year. It is lookgidyhlikely
that he will be able to commence a School Based Apprenticeship with thiewenp

*Participants names have been changed




7.RECOMMENDATIONS

The Project recommendations will be presented under the follogs headings and will include
practical application suggestions; Progranbelivery Recommendations and Systems
Recommendations.

PROGRAM DELIVERY RECOMMENDATIONS

1. Implementa coordinated approach forlEs and local service agendie€ngage with schools and

families.

Recommendations include;

(0]

(0]

Development of promotional material that can be used by schools teride the'l

Am Ready’ Programo students and parents.

Invegigate thefeasibility of the'l Am Ready’ Prografveing integrated into existing
school curriculum, creating stronger linkages between the secondary education
system and further education providers.

Create an open access appch to the lPogram toalleviatethe stigma of learning
barriers while maintaimg the unique elements of therégram delivery in small
classes together with additional support services as required.

2.The Program is valuable and worthy of refinement for future delivery andragation.

Recommendations include:

(0]
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Additional Facilitator training: ensure consistency of teaching with clear messaging
delivered across all the sites of the Program, for example:

f Establish regular communication network betwesdhFacilitators.

f Create training videos to assist with delivery of activities and incorporate

activities intoFacilitator training.

f Develop and dliverUnconscious Bigswarenesgraining

f Incorporate leadensip opportunities to supporstaffwithin the Program.
Literacy level adjustmentsassessparticipant literacy levels prior to Program
commencement communicate withFacilitators, and ensure contingency plans for
lower order literacy skills are available.

f Include Language Literacy Numeracy (LLN) testing as a oemtpof

recruitment process

Communication between all parties: regular and consistent communication
maintained between all parties involvedtime Program. A communications hierarchy
may assist this proceg¢Bigurel4).
Employer supports: develop strong linkages with a variety gfleyers to enhance
the work experience element of thedyram whilecontinuingto explore strategies
to alleviatepotential barriers to employment.
Maintenance of volunteer support staff: enable a stronger relationshijween
Program and community and provide additional support to grants and
Facilitators alike.



N

f Recruitment of TAFE and University students studyirapdis/ or community
service seeking a placement or practical experience in a voluntary capacity

I Am
Ready
Team

Facilitators

Schools &
Employers

Figure 14CommunicatiorMatrix

3. Post‘l Am Ready’ Programfferings such as comprehensive resume writing skills and linkages
between participants and employment services

0 Maintain or establish relationships with Skills and Jobs Cerdred Disability
Employment 8rvice Providers

4. A comprehensive tracking of tHengerterm impact ofthe ‘I Am Ready’ Prograrto follow the
participants post Program and track outcomes.

SYSTEMS RECOMMENDATIONS: PARTNERSHIP RECOMMENDATIONS

Outcomes fom this report need to be usetb drive change in enabling opportunities to increase
aspiration, confidence and sedflvocacy skills for the participant cohort.

Recommendations include

5. An inclusive programshould be delivered for all studentsAs with reasonable adjustment
requirements in all areas of the education curriculum, students with learning bameepsre specific
reasonable adjustments in their employability skill development and worloegon beyond what
is currently offered in schools

6. Education providers explore opportunities to enable yguweople to find their tribe in order to
cultivate peer support and selfelief

7. It is important to mitigate against unconscious bias. Educators need tordgdpd with
professional development opportumésthat include awareness of disability and the impact inherent
stigma and discrimination have on the lives of people with disability
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8. Develop national strategies to challenge the societal culture of low éxfieas that persist for
young people witHearning barriers

9. Ongoing effort is needed to challenge historical attitudes aboutrtieaning of a ‘career’ for
individuals with disability. Parents, carers, and educators require specific resoara training

opportunities to understand how to support positive caremwnversations and expectations that
encourage student aspirations, and guidance

10. Investment in the developmentfcstrategies that increase employer disability awareness and
confidence
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8. EVALUATION METHODOLOGY

8.1DATA COLLECTION METHODS

The evaluation of the Program utilised a variety of datkection tools in a mixed methods approach
providing information about process, outcomes, impact and capacity buildiQualitative and
guantitative data was collected and analysed as described below.

8.1.1QUANTITATIVE DATA
Stage 1 ‘| A Exploring’ Wddbooks

A key learning tool duringage onewas the ‘| am Exploring’ Workboakmpletedby participants
The Workbook contained weekly exercises, activities andasséssment exercises which provided
data for analysis. Dafeom the Workbook thatvas analysed included:

X Howparticipant'sfelt at the beginning of week one and at the conclusion of week eight.
x Participant’s aspiration: their ‘dream job’.
x Participant’s sethssessment of employability skilis¢cluding responset®:
o Communication skillselfassessment
Teamworkselfassessment
Problem solvingelfassessment
Initiative and enterpriseseltassessment
Planning and organisirgglfassessment
Selfmanagemenselfassessment
Learning seHassessment
0 Technologyselfassessment
X A checklist ofTransferable Skills’
X An ‘Initiative and Enterprise Activity’

O O 0O 0O o0 O

Surveys

Employers, organisations and teachers involirethe Programwere surveyedat the conclusion of
the Program.They were invited to complete the survey online.

Workshops
Fourworkshopswere conducted with the Partnershipacilitators andtakeholders:

Measuring Success
Reflection

Thematic Aalysis

4. Writing Recommendations

whnk

Workshop 1: Measuring Success

This Workshoffacilitated by the CEU was attended by the Partnership and the Pibgach and held
during the Project planning phase. The Measuring Succes$sdeveloped by the CEWas used to
enableworkshopparticipants to consider what success looked like and how it could lasuned from

three perspectives, the funder, the Program participants and the Partnerdbvaluation tools were
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then identified to measure the success of the Progr&m.a result othis activity the Evaluation Plan
was shaped to meet the requirements of the Partnership and stakeholders.

(See Appendix 4 for the completed Evaluation)Plan
Workshop 2: Reflectian

A full day workshop after the completion of Stage 1, ‘1 am Explobrmighttogether all those who
had contributed to the Program to that poinA total of 20 people attended, representing the
Facilitators and volunteers (classroom support personnel), associatea¢iagethe Partnership and
Project Team and a representaiwof the Program funding body. The workshopsvilsteractive and
divided into three distinct sections:

1. Overview presentation frorl Am Ready’ Programeam

2. Group activities:
a. Word association activityl' hinking about the Program

Workshopparticipants were asked a series of questions and asked to identify the
word, printed on cards and placed around the room, whicktlvepresented their
anaver, and the reason for their choice.

b. Groupactivity.: Unpacking lesms learnt

Workshop participantsvere asked to brainstorm one of three questions, recording
their responses collaboratively.

The questions addressed were:

1. What are the lessons learnt from thReogram planning, and delivery?
2. What changes if any did you see in fegticipants?
3. Do you see a future for the Program and what does it looR like

Participants spent 30 minutes recording their thoughthwa further 10 minutes
allowed for them to contribute to the other group’s respses.

3. Focus group discussions:
a. Partnership andProject team
b. Facilitators
c. Volunteers

Workshop 3: Thematic Analysis

This workshop introduced the Partnership and Project TéarBraun and Clarke (2006) six step
approach to thematic analysis including, familiarising yourself with the data, genenaitiiad) codes,
searching for themes, reviewing themes, defining and namingndsgeand producing the report.
Workshop participantsfocused @ a themaic analysis oftranscriptions from the focus group
discussionseld atWorkshop 2Reflections’ The aim was to build capacity within the Partnership
and Project Team and strengthen-design and collaboration.
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Workshop 4: Writing Recommendations

Writing recommendations were explored in this workshop. Key findings were pesséa the
Partnershipand Project Teanwho werethen able to craft recommendation® be included in this
evaluation report.

8.1.2QUALITATIVE DATA
Focus Groujiscussions

Qualitative data was collected through a series of focus group discussidrese captured
experiences, impressions and learnings from

0 The Partnershipracilitatos and volunteers
o Participants, parents and teachers

Volunteer and Facilitatori®ld Notes

Volunteers andracilitatos were provided with a journal to record their observations and reflections
after each weekly session during Stage 1

Analysis of Qualitative Data

A content / thematic analysis technique was utilised for the qualiéatiata with findings presented
under theme headings together with participant quotes. Thentatic analysis utilised Braun and
Clarkes six step process which included familiarisation with the data, generating indidese
searching for themes, reviewgrthemes, defining and naming themes and producing the refort.

Triangulation
Validation of data for the Program was achieved by triangulation. Triangulatidns ievtaluation:

x Used multiple sources for cross verification of results
x Tested the consiency of findings by the use of different tools.

Triangulation also broadened and deepened the understapdinProgram.

122 Braun, V. and Clarke, V. (2006) Using thematic analysis in psyci@lagiyative Research in Psychology,
(2). pp. 77101. ISSN 147@387.
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9. ETHICAL APPROVAL AND PRACTICE

Federation University aims to promote and support respolesresearch practices bgroviding
resources and guidance to our research&¥ aim to maintain a strong research culture which
incorporates:

X X X X X

Honesty and integrity;

Respect for human research participants, animals and the environment;
Respect for the resources used to conducteasch;

Appropriate acknowledgement of contributors to research; and
Responsible communication of research findings.

A Human Research and Ethics applicaticamm readyProject Evaluatiorwas approved by Federation
University Human Research Ethics CorterifA19086). Appendixb)

10. LIMITATIONS OF THIS REPORT

There are a number of limitations related to this evaluation that must be cersidThese include:

1.

Restrictions enforced by the Australian and State Governments dueegcCtVID- 19
outbreak
a. Led to the cancellation of participant, parent and teachers focus graupso sites
(Warragul and BairnsdalefHowever data saturation prior to this collection point ta
beenachievedwith the initial focus groug
b. The second thematic analysis workph@cheduled with thePartnership was
cancelled.
There were limitatios in the mterpretation of the participant'sVorkbook (I Am Exploring)
guestionsand activitieghat need to be considered.
a. Literacy level®f the participants varied considerably. Sotad very low levelsf
literacywhich impacted on their ability to complete ttWorkbooks.
b. There was a high rate of incomplete secticghsoughout the Workbook at the
conclusion of Stage 1.
Facilitatorsvorkedacross five sites with little interactidsetween themwhich led to a lack of
consistency in interpretation of th&/orkbook and its subsequent delivery.
The iming ofthe focus groups with the participants wasme monhs after the completion
of the Rogram. This potentially impacted on the participants’ ability to recall their
experiences as effectivehad they been held closer to the completion of the Program.

Despite these limitations, the evaluation is considered to present a deedifsessment of the
Program.
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APPENDIX 1

LITERATURE REVIEW: EMPOWERING PEOPLE WITH BARRIERS TO ASPIREAKIBMRD AND A
WORK READINESS

ABSTRACT

The transition from school to postchool life is a significant period in a young person'’s life whexg th
leave the traditional education system and pursue further education, trginor careetrelated
activities (Koen et al., 2012)however, this can behallenging for young people who experience
barriers, disability or disadvantage. Transition programs that ease the t@mégitween school and
post-school life can improve employment outcomes for people with barriesggver they can vary
significanty in terms of delivery and intention.

This review explored the delivery and intention of transition progrémas aimed to empower people
with barriers to aspire toward and achieve work readiness. This review fountraimsition programs
are an advantageous resource for people with barriensh the ability to improve their academic,
practical, and workelated skills (Strnadova & Cumming, 2014), and to increase their confidetfee, s
respect, independence and social cestedness(Ashburner et al., 2018; Marston & Johnson
Abdelmalik, 2015)Areas for improvement are identified, and it as acknowledged that théramed
improvement of these programs is essential to empower people with barriersptioeatoward and
achievework readiness, and to improve the employment outcomes for people Wwilriers in
Australia.

Keywords Employment, employability, barriers, disability, transition, empower, agpimaskills

ABBREVIATIONS

ASD Autism Spectrum Disorder

BOOSHA Better OutcOnes & Successful Transitions for Autism

CEU Colaborative Evaluation Unit

LLEN Local Learmg and Employment Network

PRISMA Preferred Reporting Items for Systematio/Revs and MetaAnalyses
RAW Reading and Writing Group

Studio G Studio G Bst-SchoolTransition Programme

TAFE Technical and Further Education
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EMPOWERING PEOPLE WITH BARRIERS TO ASPIRE TOWARD AND ACHIENESEBORK READ

Young people who experience barriers require additional support to negotie transition from
school to postschool life in order to achieve work readiness. Transition programs thattai
empower people with barriers to aspire toward and achieve weddiness can improve employment
outcomes for people with barriers, which is associated with improved aldm®alth, selesteem, and
quality of life(Cocks et al., 2015However, such programs can vary significantly in terms of delivery
and intention. T8 review seeks to explore the delivery and intention of transition programs tivat ai
to empower, inspire and educate people with barriers to achieve work readinn this review, the
term ‘people with barriers’ refers to people who experience sensory imgaitiriearning, physical,

or behavioural disability, mental illness, or any other condition that puts thém disadvantage to
their peers and acts as a barrier to work readiness.

TRANSITION FROM SECONDARY SCHOOL-$OHROETLIFE

The transition from school to posthool life is a significant period in a young person’s life wherg t
leave the traditional education system and pursue further education, trginor careeirelated
activities(Koen et al., 2012)This transition allows for greater autonomy, goelated achievements,
and career development, however, it can be challenging, particularly forgypeople who experience
barriers, disability or disadvantagehe barriers experienced by people with disability or disadvantag
are not always addressed by traditional secondary school curriculum, putiemg @t a distinct
disadvantage to their peers when they leave school. For example, fiey the possibility of
discrimination, misconceptions, and lack of disabflitgndly work conditions(Cocks et al., 2015)
Although some industries promote and encourage diversity, streamlined itewmt practices
prevent applicants from providing details of disability and act as a barrier to empldayiMeore et
al., 2018)

These barries can be overcome by education, training, and-@ngployment experience that increase
the opportunity for young people with barriers to becomegaged in meaningful employment or
further education. As education is identified as a basic human rightegsisntial that the resources
provided prior to and during this transition stage be adap¢ai the needs of all young people in an
equal and inalienable mannéUnited Nations, 1948)

BENEFITS OF EMPLOYMENT

Research suggests that people who experiensaldiity or disadvantage have the ambition to
become employeqHendricks, 2010)ut lack confidence. Employment and aspiring to employment
are incredibly beneficial to the individual, with strong associations to imprenedtal health, self
esteem, a seres of purpose and belonging, and better quality of life (Cocks et al., 20h4g is
particularly relevant for people with disability or disadvantage, as it also increasied Brlusion
(Cocks et al., 2018)nd personal dignit{Jacob et al., 2015)vhich are experienced less by people with
barriers.

Young people with barriers also have many capabilities and positive attribmte8er employers,

including increased trustworthiness, reliability and low absenteeism, as weleagability to pay

particuar attention to detail, above average work output and willingness to engagedessary but

repetitive tasks that are often avoided by other employ@dendricks, 2010)There are also multiple
benefits to society when people with barriers are successfully employeitljrageases community
inclusivity, financial selieliance, and reduces lost productivity costs and the ecoic consequence
of community and government supportdacob et al., 2015)
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REQUIRED SKILLS

People with barriers often experieacsensory, intellectual or behavioural differences compared to
their peers that put them at a disadvantage when applyirrgefaployment. This may include anxiety
(Neil et al., 2016), social communication challenges (Chen et al., 2014 dtldlie 2007|_ee & Carter,
2012) and resistance to changéshburner et al., 2018; Hillier et al., 200Research consistently
shows that the difficulty in adapting to pasthool life is less do with workplace task performance and
more commonly related to difficulties managing increased social demands @Tlan 2014; Hillier

et al., 2007) Intellectual ability is also not the catalyst for unemploymastmany young people with
average or above average intellectual capacity remain unemployed (Taylori&dV&i14)

In order to gain meaningful employment, people with barriers need to demnaies selfcare,
community and communication skills (Foley et al., 2013). Inmpgocommunication skills can assist in
improving interview skills, the ability to follow instructions, and the ability to aldite role
requirements(Ashburner et al., 2018t is also important for people with barriers to establish self
determination, problem solving skills, sedfgulation and to demonstrate assertive communication
(Hatfield & al., 2017) Improving frequency pf community engagement can also increase the
opportunity to network with industry members and improgecial and communication ski(Bavies

& Beamish, 2009)

PROGRAMS THAT EMPOWER PEOPLE WITH BARRIERS TO ASPARE FOWKRE WORK
READINESS

Programs designed to bridge the gap between school and-smsiol life are often referred to as
work readiness interventions or transitiggtograms andtan be invaluable to empower people with
barriers to aspire toward and achvie work readiness. In 2042013 this was identified as a priority of
the Australian Government, with $200 million provided to state, independact catholic schools to
improve the schoeto-career transition for students with disabilities (Maher & Ra2@i4) However,
delivery of transition programs varies widely in terms of student agejerof delivery, location, and
aim. Delivery is most often a supervised fdodace program, but may also include satfiministered
online training, and location may incladcommunity, home oischootbasedsettings. Transition
programs that are based within a school can assist students to plan and pfepge@stschool life,
including career exploration activities, goal setting, and work experigRaberts, 2010)Conversly,
industry based programs such as traineeships and apprenticeships prowtischool training that
enables people with barriers to gain employment experief@ecks et al., 2015)

When developing a transition program, Hatfield et(@D17)suggestghat to be effective, programs
should be easily accessible, affordable, and user frieldhegard tgprogram content, Strnadova and
Cumming(2014)encourage programs to actively engage students in the transition plannauggs,
collaborate with locaindustries, and to inspire setfetermination and selbdvocacy skills. One of the
biggest challenges for transition programs is the variability of needs of peoptedmgability or
disadvantage, as individual characteristics are likely to influenceutteess of each progra(Hlatfield
et al., 2018) Many existing transition programs addressing the employment and wealliness
barriers of people with disability or disadvantage were developed in the USitatds. It is important
that Australia develop ah validate its own transition programs due to thi®untry’s unique
legislation, funding models, and service provision requirements (Hatfiedtl,e2017)
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PURPOSE OF THE REVIEW

The objective of this study is to review Australian programs that lsotegempower people who
experience barriers to employment, to aspire toward and achieve work readiness.

In line with the objectives of this study, the followirgsearch questions will be addressed:

1. What were the aims of the transition program and halWad the program seek to
achieve these aims?

2. Did the program assist participants to aspire to and achieve work readiness?

SEARCH METHODS

SEARCH STRATEGY

The literature review was achieved using the Preferred Reporting ltemyd$tergaticReviews and
Meta-Analyses (PRISMA) meth@dberati et al., 2009)Reflecting the multifaceted subject of this
review, both an educatiofiocused database and a healicused database were used to search for
research articles to be reviewed. Thdormit databasesA+ Education’ and ‘Humanities and Social
Sciences Collection’ (51 results) were combined with the EBSCO databeademi& search
complete’, ‘APA PsychArticles’ and ‘APA Psychinfo’ (118gedine same search terms and similar
search criteriavere applied to each database, directed bB@olean search strategy whereby search
terms and their variations were entered into the database separate@mg / ‘or’ (see Appendix 1)

ELIGIBILITY CRITERIA

The search term used were'employment, ‘Australid, ‘disability, ‘barriers, ‘educatiori, ‘skills,
‘opportunity’ and ‘transition’, and theirvariations. Advanced search measures included only articles
from journals, full text availablegnglish language and published in the last ten years)(2®RApril
2020).

STUDY SELECTION AND DATA COLLECTION

Study selection was performed in an unblended standaddmanner and assessed using the PRISMA
flow chart, (Figure 1). Combination of the two databases yielded 166 restl#s.and abstracts were
sequentially assessed for relevance atiD papers were excluded. The remainih§ papers were
then screened using theill textto ensure they addressed one or more of the research quest(ons.
duplicate article was removed. A furth@@ papers were exaded because they did not discuss an
intervention orwere a protocol or conference proceeding. Where a study was of particular gttere
further research was done using the studies reference ffidt'aited by’ articles. One additionaitticle
was identifed from the sourcef an included studandassessed using the PRISMA flow chart before
beingreviewed.A summary table was developed and customised to assist iextraction, critique
and summarisation of th& remaining studies. Data extracted from each agticicluded the author
and yearstudy type aim, transition program, participants, and key fimgh(Table 1).
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Figure 1: PRISMA flow chart of search strategy
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Records identified through Informit Records identified through
database searching references and cited articles
Informit (n = 51) (n=1)

EBSCO (n=115)

l

Combined articles
(n =167)

Records screened using title and
abstract
(n =167)

\4

Records excluded
(n = 150)

Remaining articles

(n=17)

Duplicates removed
(n=1)

A\ 4

Full text articles assessed for
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Table 1

SUMMARY OF THE LITERATURE REVIEW
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adolescents for
leaving school

level.

Authors(s), Study type Aim Transition Participants Key findings
year program
1 Ashburner, Qualitative To assess the  Individual case Autism spectrum The study aimed to utilise the strengths and interests of young peop
Bobir, van analysis impact of a management  disorder (ASD), IQ withir with ASD. Participants must have the ability to manage basicaedf
Dooren(2018) transition post-school average or neaaverage regulate emotions and behaviors in a group setting, and understand
program on transition range Instructions.
postschool program The_ study _fo_und_ positive _inaam:ts on m_entee motivation, enjoyment,
preparedness social participation, emotlongl v_vellbemg askill develo_pment. .
Mentees reported an appreciation for throgram’sflexibility and high
quality mentors.
Only some mentee’s developed awarenespagt-school options.
Cocks, Mixed- To assess the  Apprenticeship  People without disability Participating iran apprenticeship or traineeshiled to paid
Thoresen & method impact of post  or traineeship  and people with a employment, enhanced quality of life, and social satisfaction for people
Lee(2015) analysis high school disability including with disabilities.
pathways on sensory impairment, People who participated in an apprenticeship or traineedtad higher
quality of life intellectual, learning or quality_ Qf life than the general population with developmental
physical disability, disabilities.
mental illness and other
Hatfield, Quartitative To assess the  Online Autism spectrum This study made comparison to a control group.
Falkmer, analysis effectiveness of interactive Disorder (ASD}equired Parents reported significantly greateansition-specificand athome
Falkmer, & the BOOSA training to have basic comper selfdetermination
Ciccarelli online program skills and the ability to Participants reported greater career exploration.
(2017) to prepare write at a year 5 reading There is evidence that the program enhances careadiness

outcomes.
The study recommends using fateface training to ensure compliance
and better influence selfletermination at school.



Authors(s), Study type Aim Transition Participants Key findings
year program
4 Strnadova & Qualitative  To assesthe Transition School principals with - A subset of this study explored the practices of mainstream secondz

Cumming analysis transition practices of dedicated special schools to support the transition from secondary school to gastool

(2014) process government education units life.
between high  mainstream - Practices identified included academic preparation, planning,
school and post secondary exploration of postschool settings, and cobaration.
school life for schools - Most schoolenablestudents to attend a course at a TAFE facility, while

. some incorporated skill training into the general curriculum.

students with L ) o . . ] .

- Participants identified the following areas for improvement: systemic
d.evelf).p.mental changes, placement needs, family challenges, communication, staffing,
disabilities and satisfaction.

5 Marston & Qualitative ~ To assess how Community Adults with disability or -  The literacy program igoluntary andrun by the same teachers and
Johnson analysis literacy based literacy  disadrantage tutors each week, where possible.
Abdelmalik education can  education - Participant disabilities included cerebral palsy, mentaéds, and
(2015) assist social intellectual disability.

connection to
the community

Students in the RAW class are not classified according to disabiiy.
learning is guided by the literacy and numeracy skills that they want to
improve.

Sudentsreported that they come to the group toneet good people’

to be independent, to learn computer skills, achieve social
connectedness and gain sedfspect

Note. Articles were selected using EB&@DInformitsearch engingand references of selected papers. Articles must meet inclusion criteria touaskechcl

in literature review smmary table
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RESULTS

This study aimed teeview programs that sought to empower people who experience barrgers t
employment, to aspire toward and achieve work readiness. All studies aatindhe review feature
an Australian based program. A total of faicles wereassessed and their studiype, aim,
transition program, participants and key findings were reviewed.

RESULTS OF THE LITERATURE REVIEW

Of the five articles reviewed, three used a qualitive methodology, one usettitateve methdolgy,
and one used a mixeahethod combination. Aims of each study varied from adsgsthe impact of
the target program on postchool preparedness, to impact a@uality of life, or impact on social
connection to the community. Four of the five studies assessed adafaee transiton program while
one assessed an online program.

PARTICIPATION REQUIREMENTS

Participants included students or adults with a disgbilncludingsensory impairment, intellectual,
learning or physical disability, mental illness and other, people specifically widh &l school
teachers who have students with barriers. In addition to these criteriap studies required
participants todemonstrate addititional abilities for entry into the pgoam. The study by Ashburner
et al. (2018)required participants with ASD to have an 1Q within averageearaverage rangethe
ability to manage basic seatfire, regulate emotions and behavioumsa group setting, and understand
instructions, while the study by Cocks et @015) required participants to demonstrate basic
computer skills and the ability to write at a year 5 reading level at minimum.

DISCUSSION

The five studies selected for rew encompassed a wide range of transition program designs and
delivery modalities. This review explores the delivery of transitionnarng delivered within a school
based setting or to school aged students, delivery for{sabibol age participants, and programs that
can be delivered online. The implications, limitations, and significance of gesneh is discussed
throughout.

HIGH SCHOOL AGE INTERVENTION

Internal school programs

The traditional school curriculum can be inflexible anadaist the needs of students with barriers.
Additional practices that address the needs of these students can sagnijigmpact their ability to
transition from secondary school to pesthool life. The Transitielhocused Education model (TFE)
(Kohler & Field, 2003)vhich encourages staff to develop better vocational ediocaand work
centred activities, insists that the provision of TFEuthde embedded in the curriculum, rather than
treated as an extracurricular activity. A study condudbg@trnadova and Cumnur(2014)explored
how mainstream secondary schools supporstddents with developmental disabiliti¢s transition
from secondary school to paschool life. They found that many school curriculums fedusn
preparing students for this transition by imasing their academic, social, practical, and wethkted
skills. Experience specific examples included handling money and cooldtiger’gignificant practice
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included attending work experience and career expositimnexplore postschooloptions. However,
nine school principals who participated in this research suggested that th@senot enough work
experience available for students with special needs,mmlrespondents highlighted the inability of
work experience programs to meet steit’s specific needs. One principle suggested that:

“KUE <Sp vse Alupo v .5 (E}u }v 3} SAA}E 1% AABLAE] %o EEP &7 L
than a ‘week block’. Not many places/companies support this, however, our studamts le

more as they have times to process new skills, environment, changesie raudican transfer

skills learnt at schoahto the work environment if they visit weekly over a long period of time.

This also helps them to build relationships in the work place for future oppdes)nénd

networking” (p. 327).

Only two respondents reported that their school engages the support okgerreal agency to assist
the transition procesgStrnadova & Cumming, 2014espite external programs showing significant
advantages for preparing stedts with special needs for pasthool life(Ashburner et al., 2018)
Unfortunately, the primary focus of most schools was skill building, withsavgn schools specifically
supporting students’ seffietermination and independence. Strnadova and Cumndegtify that in
many cases the student is largely excluded from actively participating inldheipg process, with
decisions made for them instead of with them.

External school programs

As seen above, transition programs to ease the transition frash $chool to employment often focus
on remediating the deficits of people with barriers to align their skillsehwlitat of their peers.
Conversely, the Studio G P<&&thool Transition Programme (Studio G) is an external support program
that focuses on th strengths of participants, rather than their limitations, to recogrtiseir abilities

and aspirationgAshburner et al., 2018). Studio G is located in a comminaised setting to reduce
the segregation associated with disabigyecific facilities, and targets participants with ASD
(Ashburner et al., 2018)Participants engage in mentor facilitated activities and excursions to
education and employment facilities. They are paired with a mentor with a digital ceeatie
background, in accordance with past research showing tlegitere and technology focused programs
can effectively engage the interest of young people with ASTXagilitate social engageme(Diener

et al., 2015)

Qualitative analysis of the program found that participants were higidyivated to attend Studio G,
even if they were not inclined to attend school or other progrg/shburner et al., 2018participants
referred to the program as a place‘séfety (p. 278), and family members commented that their child
was noticeably hapier following participation. Manynenteessuccessfully demonstrated increased
initiative, maturity, confidence and social participation, even thougllit® did not aim specifically
to teach social skills. Having access to a range of technical resaisoeslowednenteesto develop
valuable skills, and some even used these skills to develop business @stsiish as a smart phone
game application and a business website. Tmemteessuccessfully transitioned to further education
following participation in the program, antishburner et al(2018)contemplate the possibility that
more might have followed suit if the program had run for longer than two tednsey success factor
of the program was believed to be the use of mentors who acted asmolgels to facilitate the
activities (Ashburner et al., 2018Participants developed strong mentorentee relationships that
assisted them to develop awareness of psshool education or employment options and vocational
goals, and which sometimes translatiedfriendships outside of Studio G.

While results were mostly positive, some students of Studio G strddglestablish articulate goals
and career aspirations. Mentor's commented that the developtmdmpsychosocial skills was essential
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before transiton goals could be established, and that the mentee’s willingness to atteisdof itself

a sign of the program’s success, even if the mentee did not make desifestones. Studio G is
specifically designed for students with ASD, however the use of a similar pragrdrparticularly the
mentor relationship, could be expanded to participants with other disadslior disadvantage,
particularly considering its strengtimsed approach which highlights the capability of participants,
rather than their limiations.

Post high school training

The opportunities presented to people with barriers in tieronths following graduation from high
school can influence their pasthool pathways. In a study by Cocks e{2015) engagement in
vocational activitiessupport from school personnel, and assistance from external agencies were
identified as key components for career development. sThncluded acceptance into an
apprenticeship or traineeship, which was found to inceeapportunities for paid employment,
quality of life and social satisfaction among people with disalfiiiycks et al., 2015)

However, engagement with traditional pesigh-school education providers such as Technical and
Further Education (TAFE) or university can require students to fallsiict curriculum that may be
difficult for people with special needs or impaired capacity to handle stffdssston & Johnson
Abdelmalik, 2015). Specialised transition programs provide the flexibilitparsdnalisation required

to overcome these baiers. The Reading and Writing (RAW) Group is a community organisation that
aims to enable people with disability or disadvantage to conneith Whe community through
increased literacy and numeracy skisarston & Johnsoi\bdelmalik, 2015)Literacy anchumeracy
provide a foundation for transition into the community and chosen kfimrce, increasing social
inclusion and economic autonomy. The goal of the RAW program was to ingtaent’s literacy
skills to help them overcome obstacles for inclusiosagiety, but also to give them access to the
resources and knowledge to promote independence and auton(Marston & Johnsombdelmalik,
2015) The group is facilitated by a principle teacher and attehtg both tutors and students. A
gualitative study lp Marsto and Johnso#bdelmalik(2015)found that many students consistently
attend the voluntary group anceported that their reason for attending was to ‘meet good people’.
Participants expressed the desire to be independent, to learn computer shiltéeve social
connectedness and gain sefspect, many of which they achieved through the group. The classes also
provided students with access to residential support services where req(Madston & Johnson
Abdelmalik, 2015)

Online training

Online training can be used to increase caresdiness via a flexible, participafniiendly mode of
delivery(Hatfield et al., 2017)TheBetter OutcOmes & Successful Transitions for Au(B®OSA)
program is an online transition program that utilises a structured, senlgaming style to prepare
participants with ASD for leaving school (Hatfield et al., 20it&)as been found to increase self
determination in thehome butwas not effective at increasing selétermination at school. Hatfield
et al. (2017)suggests this may be due to the program being delivered in timehandcould be
supplemented by a school based extension of the prog@increase selfletermination at school.
The online mode of delivery of the Boestprogram is also flexibleneugh to be delivered either at
school or in the home, which may be used to improve outcothizfield et al., 2017)A follow up
study of participants found that the program assisted them to overcomegtia, ease anxiety and
develop clear posschool cager plans (Hatfield et al., 2018 owever, caution is required when
designing an online training program as research suggests that the easgsiate and affordable
nature of online delivery cannot effectively replace faodace deliveryAshburner etl., 2016) In a
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follow up study of the BOOSN program, only 49% of participants reported that the program helped
them to prepare for leaving school. Hatfield et al. (2048ygest that using a ‘champion’ to guide
participants through the program coulassist participants to be better engaged with the program
content andimprove work ready outcomes.

CONCLUSION

This reviewsupports that transition programs are an advantageasource to empower people with
barriers to aspire to and achieve work reaels. Support provided within a school or community
setting, for school age students or post school age participants, enabéepeah barriers to improve
their academic, practical, and werklated skills (Strnadova & Cumming, 2QB4)d to increase the
confidence, seffespect, independence and social connectedri@shburner et al., 2018; Marston &
JohnsorAbdelmalik, 2015)The use of mentors to guide a mentee’s transition from secondaryscho
to postschool life can be extremely beneficial, withstive feedback from both mentors and mentees
(Ashburner et al., 2018The use of online platforms can enable people with access barrierecabp
needs to participate in transition programs, however, Ashburner e{28118)suggest that online
delively cannot compete with the benefits of fate-face programs. Suggestions were also made to
improve the availability of workxperience for people with barriers, and that transition programs
should put greater emphasis on supporting students’ -determinaion and independence, in
addition to skill buildingStrnadova & Cumming, 2014Yhile some studies targeted only participants
with ASD, is it acknowledged that the lessons andmaunendations from these studies could be used
to expand the reviewed transdn program to include other people with barriers.

This study, and subsequent research regarding transitiograros, is essential for the improvement
of employment outcomes among people with barriers. Qauitig improvement to these programs
will contribute to empowering people with barriers to aspire toward and achieeek readiness, and
to improve the employment outcomes for people with barriers in Australia.
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APPENDIX Literature Review Search Terms

Informit Search strategy:

1. Informit searching: A+ Education, Humanities and Social Sciences Qollectio
2. Search conditions:

- Search for:
o Employ*
0 AND Australia
o0 AND Disab* OR Barrier*
o AND Educat* OR Skill*
0 AND Opportuni* ORra@nsition OR Empower

3. Advanced search:

- Full Text
- Journal Article
- Publication Date 2010 to 2020

EBSCO Search strategy:
1. EBSCOhost searching: Academic Search Complete, APA PsycArtidRessy,cifé\
2. Search conditions:

- Search for:
o Employ*
0 ANDAustralia
0 AND Disab* OR Barrier*
0 AND Educat* OR Skill*
0 AND Opportuni* OR Transition OR Empower

3. Advanced search:

- Full Text

- Scholarly (Peer Reviewed) Journals
- Publication Date 2010 to 2020

- Language: English
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APPENDIX 2

Workshop 2:Reflection: June 2019.
Focus Group Questions
Questions fofFacilitators
1. What preparation did you have prior to running tRegram?
2. Could you make any recommendations to improve the Facilitator preparation?

3. What warmup activities did you undertake to break the ice and how dalgtudents
respond?

What challenges occurred during tReogram? And how did you manage the situation?
What teaching style did yoadopt,and did you need to modify your style at any time?
Could you think about a time or incident when you haddigliccesses during the Program?
What did you learn from the students, and about yourselfatwvould you do diffeently?

Would you like tdbe involvedn the Program again, if so why or whnot?

© © N o o &

What did you think of the booklet and Program? What are yeaommendations for
improvement?

10. Now that the Program has finished, do you feel that studearejob ready?

11. How you think the students are feeling about the work experience phase?

Questions foVolunteers
1. Tell me about some of the experiences and observations you made durifrgodpeam.
. What did you learn as a part of theAm Ready’ Progratn
. What did you enjoy most about tHerogram? (discuss strengths and weaknesses)

2
3
4. Were there any changes in tilstudent’sattitudes throughout the program
5. Where there any challenges faced by teachemsrdythe Program?

6

In your view did thi®rogram give its students a deeper understanding and appreciatf
work readiness?

~

Thinking about your experiences, what benefit, if anyttlid give to you?
8. What would you like improved/what was a weaknesshaf Program? Discuss

9. What do you see as a future outcome of having participatederPtbgram?
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10. Is there any other comments or thoughts anyone would like to share aboutekpirience

of the Program?

Questions for the Partnership aitfoject team

1.

2.

3.

4.

10.

11.

12.

Can you please tell me what is your role in Bnegram was?

Tell me about some of the experiences and observations you made durifgopeam.
Tell me about the experience of developing thAm Ready’ Program

What are you enjoying most about tiReogram? (discuss strengths and weaknesses)
How effective was the recruitment strategy?

How did you engage with the stakeholders (schools, emp&ye

Were there any changes in ts¢udent’sattitudes throughout theProgrant?

Where there any challenges facby teachers during th€rogram?

In your view did thi$rogram give its students a deeper understanding and appreciatf
work readiness?

Thinking about your experiences, what benefit, if anyttid give to you?

What would you like improved/what was a weakness of Bhagram? Discuss

Is there any other comments or thoughts anyone would like to share aboutelkperience
of the Program?
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APPENDIX 3

Focus group question®articipants, Parents and Teachavsrch 2020

. Can you please tell me what was your role inEhegram was?

. Tell me about some of the experiences and observations you made durifRyciipeam.

. What did you learn as a part of theAm Ready’ Prografh

. What did you enjoy most about tHerogram? Discusstrengths and weaknesses)

. Were there any changes indlparticipant’sattitudes throughout theProgram?

. Where there any challenges faced by teachgparticipants/ employers during the
Program?

. In your view did thi$rogram give itparticipantsa deeper understanding and appreciation

of work readiness?

. Thinking about your experiences, what benefit, if anyttid give to you?
. What would you like improved/what was a weakness of hegram? Discuss
. Is there any other comments or thoughts anyone would like to share aboutekpirience

of the Program?
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APPENDIX #AM READY PROGREWALUATION PLAN

Objective Description Evaluation Tool Timelines
Building evaluation capacity
Build evaluation capacity within the Provide learning opportunities for team members to bu| Workshop feedback forms (CEU| Ongoing
Partnershipand Project Team understanding of evaluation process and develop (18)
evaluation skills Attendance numbers (2)
CEU-to provide workshops as required throughout the
duration d the project to LLEN members, for example;
X Measuring success
x Dissemination of findings
x Data collection and analysis
Process Evaluation
Development of a reference group| The reference group will agree upon the terms of LAP cycle Ongoing
to oversee the planning, reference and governance. Focus group of the members of
implementation and reporting of the reference group (14)
the project using a cdesign
methodology
Facilitator training and successful | Facilitators will be recruited and trained on how to delivy Facilitatordiary reflections (3) Ongoing
implementation of theél Am Ready’ | the ‘I| Am Ready’ Program Post focus group (13)
Program 8weekprogram Facilitators will be instructed to complete weekly progre
reports
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capacity and capabilities of
volunteers and team members

involved in the project

The'l Am Ready’ Prograteam will | The team members will be actively involved in all aspe( Focus group of thd am ready November 2019
successfully plan, implement and | of the project planning and delivery. group (15)

evaluate the program

The'l Am Ready’ Programill build | Students from Federation University will be invited to b| Volunteer focus group (20) September 2019

The'l Am Ready’ Prograteam will
successfully manage the project
budget and department reporting
requirements

Regular reporting to the Department of Social Services

DEX (5)
DSS client survey (6) DSS scorg
Final evaluation report submitteq

Monthly reports

June 2020 Fal
report

Outcomes Evaluation

Liaising with Education providers
informing, norming and reinforcing
the importance of theél am ready
Project

Building on existing relationships, and developing new
networks to establish and maintain thieam ready
project into the future

Post survey referring educators

(1)

September 2019

Successfully recruit program
participants from the siGippsland
local government regions

Participants will be recruited from the followitgcal
governmentregions

x Bass Coast

x South Gippsland

X Baw Baw

X Latrobe

X Wellington

x East Gippsland

Enrolment forms (21)
Participant numbers (2)

March—July
2019

Participation in the 8 week Am
Ready’ Prograrto build work ready
confidence

Participants will attend the 8 week program completing
the activities and workbook requirements.

Attendan@ numbers (2)
Pictures (11)

Workbook completion (22)
Ready to start a job activity (19)

Video testimonials (12)

July—Sept 2019
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Participants will successfully Liaising with industry partner’s participants will be Employer recruitment questions| September 2019

complete a work experience allocated a work experience placement. (20)
placement Placement Workbook (16)
Buddy post survey (9)

School Experience report (17)
Participant Focus groups (8)

To evaluate the impact and succeg Parents will be encouraged to participate in informatior] Attendance numbers (2) September 2019
of the ‘'l Am Ready’ Prografmrom sesions regarding the project and to provide ongoing | Parent survey (4)
the parent’'sperspective. support to their children throughout the program

Evaluation Tools

1 Post Survey referring educator 17 Work Experience Report? Schools

2 Attendance List participants / workshops 18 Workshop Evaluation sheet

3 Facilitators diary / reflections (weekly repoyts 19 Participants- 110 ‘How ready are you to start a job
4 Parent survey aspirations 20 Volunteers focus group

5 DEX 21 Enrolment forms

6 DSS Client Survey 22 Workbook completion (check in questions and activity
7 DSS SCORE completion)

8 Post focus groups participants

9 Buddy’s post survey

10 Employer recruitment questionsndustry)

11 ‘How are you feeling now?’ prepost participant

12 Graduation Video testimonials

13 Facilitator post interviews

4 Reference group focus group

15 ‘I Am Ready’ Prograg@roup—focus group

16 Placement workbook
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APPENDIX 5

ETHICS APPROVAL
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Office 5N190 | Building 5N | Gippsland Campus
PO Box 3191 Gippsland Mail Centre Vic 3841

T 035327 6766 M 0432 702 272
ceu@federation.edu.au

CRICOS Provider No. 00103D | RTO Code 4909
Federation University Australia  acknowledges the Traditional Custodians of the lands and waters where its campuses are

located, and we pay our respects to Elders past and present, and extend our respect to all Aboriginal and Torres Strait Islander
and First Nations Peoples.
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